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Abstract 
Exploring Minority Student Perceptions of the Effects of Campus Culture on Minority 
Student Academic and Social Integration at a Predominately White Technical College: A 
Mixed Methods Case Study 
Sara Hillis Ousby, Ed. D. 
Drexel University, May 2015 
Chairperson: Joyce Pittman, Ph.D. 
 The purpose of this mixed methods study was to explore the effects of campus 
culture on minority students’ perceptions of their academic success at a predominately 
White technical college in Pennsylvania. Critical Race Theory (CRT) formed the 
foundation for the study and defines the researches stances. In addition, retention models 
as identified by the literature, specifically Kuh and Love’s (2000) cultural perspective on 
student departure, and studies investigating campus culture at PWIs develop the second 
and third prongs of the conceptual framework. The study sought to answer the central 
research question: How do minority students perceive the effect of campus culture on 
their integration to campus? 
Current students at the site institution participated in focus groups and responded 
to a qualitative open-ended questionnaire. Existing institutional campus climate 
quantitative data was analyzed by race to determine if there was significant difference in 
feeling a sense of belonging between students of different racial backgrounds. Data were 
analyzed and coded to inform results. The findings revealed four major themes regarding 
minority student perceptions of the effect of campus climate on academic and social 
integration: (a) Campus Climate, (b) Campus Involvement, (c) Support of Faculty and 
  vi 
Staff, and (d) Positive Academic Experiences. The findings were situated within the 
literature to present three results of the study, (a) Participants perceive the campus 
climate to be inhospitable, (b) Participants are very engaged in the academic experiences, 
and (c) Participants have had positive social engagement experiences through events and 
organizations that have provided a niche to minority students. The desired outcome of the 
study was to use the findings to guide future practice in the area of increasing retention 
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Chapter 1: Introduction to the Research 
Introduction of the Problem 
Just over half of students (58%) entering higher education complete a bachelor’s degree 
within six years at the institution in which they originally enroll (U.S. Department of Education, 
2012). Low completion rates are accompanied by negative consequences for individual students 
and society as a whole. Students are taking on higher rates of debt to attend college and leave 
without a credential, but a large student loan payment (Choy & Li, 2005). Furthermore, 
completion rates are significantly lower for students from historically underserved populations 
(Kuh et al., 2008; Thayer, 2000).  
Among female undergraduates, Asian/Pacific Islander students had the highest 
completion rate within 6 years (70 percent), followed by White (63 percent), 
Hispanic (51 percent), Black (46 percent), and American Indian/Alaska Native 
students (42 percent). Among male students, Asians/Pacific Islanders again had 
the highest completion rates within 6 years (63 percent), followed by 57 percent 
of Whites, 44 percent of Hispanics, 36 percent of American Indian/Alaska 
Natives, and 35 percent of Blacks. (Aud, KewalRamani & Frohlich, 2011, p. 62) 
While access to education has increased for minority students, graduation rates have remained 
stagnant.  
At the study site, a predominately White technical institution in north central 
Pennsylvania, the retention rate of first-year Black students from the fall 2011 to spring 2012 
semester was a mere 48.42%, compared to 75.54% retention rate for all first-year students, and a 
minority student retention rate of 61.8% (Pennsylvania College of Technology, 2012). Of the 95 
Black students who enrolled at the institution for the first time in fall 2011, by spring 2012, 10 
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withdrew, 39 were academically suspended, and only 46 persisted to the spring 2012 semester. 
(Pennsylvania College of Technology, 2012).  
While access to education has increased, the retention rates for minority students are still 
lower than the overall student population (Aud et al., 2011; Kuh et al., 2008; Thayer, 2000). A 
wealth of research exists regarding the success and persistence of minority students, but an 
increase in academic degree completion has not been achieved (Aud et al., 2011). Understanding 
the elements that shape minority student success is imperative to the future work force and 
ensuring educational equity. Throughout the literature, it is acknowledged that social integration 
and academic integration play a key role in the retention of college students (Astin, 1975; Bean 
& Eaton, 2000; Guiffrida, 2006; Kuh & Love 2000; Tinto, 1975). Exploring the campus climate 
for minority students is essential to understanding student behavior in regards to academic 
completion.  
Statement of the Problem 
The problem that provides the focus for this study is that little is known about how 
minority students perceive the effects on campus culture on their academic and social 
integration. Many academic researchers present retention theories that demonstrate that academic 
and social integration is an essential component of student persistence (Astin, 1975; Bean & 
Eaton, 2000; Guiffrida, 2006; Kuh & Love 2000; Tinto, 1975). Most research on retention has 
simply served to test and validate Tinto’s (1975) theory of student departure, which posits that 
students enter the institution with characteristics and perceptions that influence their goals and 
institutional commitment. Students then interact with the institution through their academic 
experience, which modifies their commitment to the institution, as well as their perception of the 
value of their experience. Positive interactions increase their academic and social integration, 
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which leads to positive perceptions of the institution and its value. Negative experiences may 
lead to diminished commitment to the institution and trigger an early departure.  
While some research has validated Tinto’s (1975) theory, other researchers have 
questioned “the validity of the model to fully and appropriately capture the experiences of 
nonwhite students, given that the model is based on an assimilation/acculturation framework” 
(Rendon, Jalomo, & Nora, 2000, p. 128). This study investigated the relationship between 
campus culture and minority students’ perceptions of success.   
Most minority students enrolled in postsecondary education attend a predominately-white 
institution, or PWI. Nationwide, the completion rates for Black students at predominately white 
institutions (PWIs) are abysmal. Students of color are graduating at lower rates than their White 
peers. At 4-year institutions, only 35% of Black males and 44% of Hispanic males graduated 
within 6 years, compared to 57% of Anglo-Saxon male students. For females, only 46% of Black 
females and 51% of Hispanic females graduate within 6 years compared to 63% of Anglo-Saxon 
female students. (Aud, KewalRamani & Frohlich, 2011, p. 62). Seventy percent of Black 
students enrolled at a PWI do not complete their degree, compared to only 20% at historically 
black colleges and universities, or HBCUs (Davis et al., 2004; Love, 2008). This study explored 
minority student perceptions of how campus culture influences student success.  
One potential contributor to the low graduation rates for minority students is their 
experiences while attending predominately white institutions. Campus cultures have the ability to 
influence students’ desires to engage in the campus community. According to critical race 
theory, power structures still exist to favor the majority culture (Delgado & Stefancic, 2012). 
Minority students may easily notice the exclusion that occurs from this power differential and 
elect to disengage from the community or not be welcomed to integrate into the campus 
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community. Minority students may not integrate due to hostile campus environments where 
racial microaggressions and discrimination are perpetuated (Love, 2008). 
A positive campus racial climate features: (a) the inclusion of Students, Faculty, 
and Administrators of Color; (b) a curriculum reflecting the historical and 
contemporary experiences of People of Color; (c) programs to support the 
recruitment, retention, and graduation of Students of Color; and (d) a mission that 
reinforces the institution’s commitment to diversity and pluralism (e.g., Carroll, 
1998; Guinier, Fine, & Balin, 1997; Hurtado, 1992, 1994). (Yosso, Smith, Ceja, 
& Solorzano. 2009, p. 664) 
A failure to integrate into the campus, as noted later in the literature review, is a primary 
indicator of student departure.  
Purpose and Significance  
 The purpose of this mixed methods study was to explore the effects of campus culture on 
minority students’ perceptions of their academic success at a predominately White technical 
college in Pennsylvania. Critical Race Theory (CRT) formed the foundation for the study and 
defines the researches stances. In addition, retention models as identified by the literature, 
specifically Kuh and Love’s (2000) cultural perspective on student departure, and studies 
investigating campus culture at PWIs develop the second and third prongs of the conceptual 
framework. The results of this study will contribute to the growing body of academic research on 
the experiences of minority students at predominately white institutions and speak to the larger 
issue of racism and power that continues to exist in society and on college campuses, as 
explained by CRT and research describing minority student experiences at predominately white 
institutions. According to Yosso et al. (2009), little qualitative research exists that investigates 
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how racial microaggressions shape a negative campus climate. The results of this study help to 
fill that gap in research.  
 Both CRT and research on the experiences of minority students at PWI are described in 
more detail in the literature review, which will help build an understanding of societal issues 
such as privilege, oppression, and racial microaggressions that continue to affect the daily lives 
of minority students. The site institution will benefit through data analysis that may generate 
recommendations that have the potential to increase persistence and success of all students. 
Retention strategies that are effective for students in underrepresented populations are often 
discovered to succeed in increasing the persistence rates of the general campus population as 
well (Thayer, 2000). 
Research Questions 
A mixed methods approach was utilized to determine student perceptions of campus culture’s 
effect on their academic and social integration. The central question of the research study is: 
How do minority students perceive the effect of campus culture on their integration to campus? 
The following sub questions are also explored: 
1. What are minority students’ perceptions of campus culture? 
2. How do minority students perceive campus culture’s effect on academic integration? 
3. How do minority student perceive campus culture’s effect on social integration? 
The hypothesis of the study is that minority students will perceive that campus culture influences 
their success, including their academic and social integration. In addition, it is hypothesized that 
minority students will either not engage because they have not found an enclave where they feel 
comfortable, or because they perceive that they are not welcome in the campus community.  
Conceptual Framework 
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Researcher stances and experiential base. Critical Race Theory, CRT, is the 
foundational theory of this study that explains and defines the researcher’s philosophical beliefs. 
According to Parker and Lynn (2002), as cited in Creswell (2013), CRT “focuses theoretical 
attention on race and how racism is deeply embedded within the framework of American 
society” (p. 31). CRT has three main goals: (a) to present stories about discrimination from the 
perspectives of people of color, (b) to argue for the eradication of racial subjugation while 
simultaneously recognizing that race is a social construct, and (c) to express other areas of 
difference, such as gender, class, or any inequities experienced by individuals (Parker & Lynn, 
2002, as cited in Creswell, 2013). CRT provides the basis for the researcher’s philosophical 
assumptions, which include: 
 Ontological beliefs: Reality is based on power and identity struggles. Privilege 
or oppression exist and are based on race or ethnicity (as well as other areas of 
difference).  
 Epistemological beliefs: Reality is known through the study of social 
structures, freedom, and oppression, power, and control. Reality can be 
changed through research. 
 Axiological beliefs: Diversity of values is emphasized within the standpoint of 
various communities. (Lincoln, Lynham, & Guba, 2011, as cited in Creswell, 
2013).  
The researcher’s experiences develop this worldview, which is the perspective that is 
assumed through the research study. In addition, through interactions at the site institution, the 
researcher believes that racism and oppression do exist for minority students. However, majority 
culture students may be ignorant of the struggles and experiences of minority students. The use 
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of narratives and research may communicate the experiences and perspectives of minority 
students in a way that changes their reality at the institution.  
Conceptual framework. The three streams of research serving as the foundation for the 
conceptual framework are retention models, CRT, and campus climate for minority students at 
PWIs. The conceptual framework is depicted in Figure 1. Many scholars have researched and 
developed theories to explain student persistence and retention. Some of the more well-known 
theories include Astin’s involvement model (1999) and Tinto’s theory of student departure 
(1975, 1993). In addition, research has shown that many of the retention models are not inclusive 
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Figure 1. Conceptual framework 
Regardless of the retention model utilized, each student brings a unique set of 
characteristics and experiences to his or her college entry, including academic preparedness, 
social support, socioeconomic levels, motivation, and aspirations for degree attainment (Thayer, 
2000). However, there are elements of retention where the institution can have a significant 
impact. Tinto (2006) argued that students depart the institution due to poor student-institution fit. 
For minority students attending a PWI, student-institution fit has a probability of causing 
students difficulty in adjusting if the campus climate is not supportive of minority students.  
As identified by CRT, the social constructs of the environment have the potential to leave 
minority students feeling powerless and isolated. Racial microaggressions, discrimination, and 
social structures that favor the majority culture are a few examples of the obstacles that minority 
students must overcome to integrate into the campus environment, or integrate into those 
enclaves of the campus culture where they are welcome. Unsupportive environments have the 
potential to negatively affect student social and academic integration.  
As identified by the retention models outlined in the literature review, academic and 
social integration are key components of student success. Investigating student experiences 
during their time at an institution developed an understanding of campus climate and culture and 
determined how campus culture affects minority students’ perceptions of their ability to integrate 
to the institution both socially and academically. Campus culture and social and academic 
integration are the key elements of “institution-fit” that can be explored to understand minority 
student perceptions’ of the effect of campus culture on success. The campus climate is 
significantly impacted by the interactions of individuals within a society.  
Much of the campus culture is defined by the culture of society where power differences 
and racism continue to exist.  
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Although greater numbers of minority students are entering college than in 
previous years, fewer earn degrees compared with non-minorities. Stagnant 
college completion rates unacceptable racial-ethnic gaps in college graduation 
rates coupled with external pressures for institutional accountability for student 
learning (Bok, 2006) have intensified the need to better understand the factors that 
influence student success in college. (Kuh, et al., 2008, p. 541) 
Much of the early retention research “lacked complexity and detail” and initially only focused on 
the experiences of students from majority backgrounds (Tinto, 2006, p. 3). As equity and access 
have increased, research has evolved with an increased interest in the retention of minority 
populations in higher education, which feeds into the second stream of research, campus culture 
and climate for minority students at PWI. 
Forty years ago, when the topic of student retention began to surface, initial thoughts 
were that persistence was a reflection of individual student attributes. However, in the 1970s 
theorists began to argue that the environment of the institution played a significant role in the 
student decision to stay or leave (Tinto, 2006). Institutional characteristics play a critical role in 
student persistence (Kuh et al., 2008; Tinto, 2006). The environment of a college campus has 
great potential to encourage student success, but also has the potential to play a detrimental role 
in student retention. For minority students, there is potential for the existence of racism and 
prejudiced systems at predominately white institutions that can create negative environments, 
which discourage success and persistence. Racial microaggressions hinder minority students’ 
academic and social acclimation to predominately white institutions of higher education 
(Solorzano, Ceja, & Yosso, 2000).  
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The second stream of research will be CRT, and the third stream of research for this 
study will be the effect of campus culture on students of color at predominately white 
institutions. These two streams work together to develop the researcher’s understanding of the 
predominant issues facing minority students in order to develop an effective assessment 
instrument. CRT provides an understanding of the current issues of race and power in society, 
whereas minority student experiences use the “voice of color ” (Delgado & Stefancic, 2012, p. 
10) to demonstrate the narratives of racism that exist on college campuses.  
Definition of Terms 
For the purposes of this study, the following definitions will be used.  
Academic Integration: Academic integration refers to the degree that the student engages 
in basic academic behaviors, such as class attendance, completing assignments, meeting with 
faculty and academic advisers (Tinto, 1975).  
Critical Race Theory (CRT): Deals with the concept that racism is built into the fabric of 
society. Scholars of CRT study the relationship between race, racism, and power, with the intent 
of transformation (Delgado & Stefancic, 2012). Parker and Lynn (2002) defined CRT as “a legal 
theory of race and racism designed to uncover how race and racism operate in the law and in 
society” (p.7). 
 Graduation Rates: Graduation rates refer to the rate at which students receive their 
degrees. Unless otherwise stated, graduation rates are for completion within six years (Aud et al., 
2011). 
Microaggressions: A transaction where a person of color is, consciously or 
unconsciously, treated in a hostile or rude manner based on their race. A small act of racism 
(Delgado & Stefancic, 2012). 
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Minority students: Non-white students, specifically those that identify as Hispanic and 
Black. This definition is selected due to the campus population of the site institution, where there 
is not a significant population of other minority races to be considered in the definition. (Aud et 
al., 2011). 
Predominately White Institutions (PWI): Colleges and universities where 50% or more of 
the student enrollment identifies as white. These institutions may also be understood to be 
historically white, or exclusionary to non-white students, prior to 1964 (Brown & Dancy, 2010).  
Retention: Retention refers to the rate at which students remain at the institution from 
their first to second year, unless otherwise specified.  
Retention Models: Theories and models of retention, which explain why students 
matriculate through their academic experience as opposed to depart from an institution. 
Retention models from the leading researchers in the field have been identified for this study.  
Social Integration: Social integration refers to the degree that the student is invested in 
their campus experience outside the classroom (Tinto, 1975).  
Assumptions, Limitations, and Delimitations 
As a current employee of the research site who has significant interaction with students, 
the researcher has developed assumptions about the culture of the institution.  
 As an open enrollment institution, minority and majority culture students enroll 
underprepared for college-level work. This has the most significant impact on 
retention. 
 Minority students have different experiences at PWI than majority culture students.  
 Peers and faculty, alike, marginalize minority students.  
 Minority students are aware of the bias and discrimination that exists and are willing 
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to discuss with a researcher.  
 A limitation of the study is that while the outcomes of the research may inform 
professional practice, the results cannot be generalized to other campuses due to the emphasis on 
qualitative methods within the mixed methods design. As a qualitative researcher, bias and the 
researcher’s perspective are subject to surface through the study. As a qualitative researcher, it 
was imperative to take the necessary steps to ensure that the voices of the participants are made 
clear and not the researcher’s own perceptions. Through the Institutional Review Board process 
and creating a valid instrument, this limitation is reduced. In addition, this study is limited to 
applicability at only the site institution where the study is being conducted.  
 The main delimitation of this study is that only currently enrolled students will participate 
in the research. By limiting to only currently enrolled students, students that have had negative 
experiences and left the institution are not represented. Another delimitation is the limited 
demographic information about participants. Data such as high school GPA and socio-economic 
status were not taken into consideration for the study.  
Summary 
Low graduation and retention rates for minority students highlight the academic disparity 
that exists for students from historically marginalized backgrounds. Critical Race Theory 
identifies this as one of the many pieces of evidence of the continuation of white supremacy and 
racial oppression. CRT also identifies how a culture is created where minority students feel 
powerless and isolated. Research regarding minority student experiences at predominately white 
institutions further develops the challenges that minority students face when entering higher 
education. Based on these challenges, it is not surprising that minority students would struggle to 
integrate into the campus culture. However, social and academic integration has been 
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demonstrated to be a key indicator of student success in higher education (Bean & Eaton, 2000; 
Guiffrida, 2006; Kuh et al, 2008; Museus & Quaye 2009; Tinto, 1975).  
This study explored the perceptions that minority students have about the campus culture 
at predominately white institutions. In addition, the study reveals minority students’ perceptions 
of the effect of campus culture on their social and academic integration. It is imperative that 
educational institutions face the challenges of prejudice on college campuses head on. This study 
strives to illuminate the voices of minority students and share their narratives regarding their 
relationship between campus culture and social and academic integration.  
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Chapter 2: The Literature Review 
Many scholars have researched and developed theories to explain student persistence and 
retention. Some of the more well-known theories include Astin’s involvement model (1999) and 
Tinto’s theory of student departure (1975, 1993). In addition, research has shown that many of 
the retention models are not inclusive of minority students and do not consider students’ home 
cultures. Critical Race Theory (CRT) postulates that racism and prejudice are engrained into the 
fabric of society, which serves as a possible explanation for the isolation and discrimination that 
students of color experience at predominately white institutions, or PWIs (Delgado & Stefancic, 
2012).  
Tinto (2006) argued that students depart the institution due to poor student-institution fit. 
For minority students attending a predominately white institution, student-institution fit has a 
probability of causing students difficulty in adjusting if the campus climate is not supportive of 
minority students. As identified by CRT, the social constructs of the environment have the 
potential to leave minority students feeling powerless and isolated. Racial microaggressions, 
discrimination, and social structures that favor the majority culture are a few examples of the 
obstacles minority students must overcome to integrate into the campus environment, or 
integrate into those enclaves of the campus culture where they are welcome (Delgado & 
Stefancic, 2012; Kuh & Love, 2000; Love, 2000; Yosso et al., 2009).  
However, several researchers (Iverson, 2007; Tierney, 1999; Watson et al, 2002) have 
argued that rather than place the responsibility on students of color for their academic and social 
integration into the institution, colleges and universities are responsible for creating cultures 
where difference is acknowledged and embraced. Rather than individual subcultures or enclaves 
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providing support for students of color, institutions are responsible for creating an inclusive 
environment.  
The literature review will construct a foundation for exploring minority student 
perceptions of campus culture and its relationship with academic and social integration. The 
three streams of research serving as the foundation for the conceptual framework are  CRT, 
retention models, and campus climate for minority students at PWIs. The first stream of research, 
CRT, and the second stream of research, campus climate and students of color, will work 
together to develop the researcher’s understanding of the predominant issues facing minority 
students in order to develop an effective assessment instrument.  
CRT provides an understanding of the current issues of race and power in society, 
whereas minority student experiences use the “voice of color ” (Delgado & Stefancic, 2012, p. 
10) to demonstrate the narratives of racism that exist on college campuses. The third stream of 
research, retention models, outlines the variety of theories related to student success and provides 
evidence that social integration and academic integration are key indicators of student success.  
Stream 1: Critical Race Theory  
 CRT is the foundational framework for this study and defines the researcher’s 
assumptions about reality. CRT and the second stream of research, the experiences of students of 
color at predominately white institutions, will work together to demonstrate campus cultures 
oppress students of color, even if unintentionally, through societal pressures, policies, and 
structures. CRT emerged in the 1970s, primarily from the critical legal studies movement. 
According to Parker and Lynn (2002), CRT is the “legal theory of race and racism designed to 
uncover how race and racism operate in the law and in society - can be used as a tool through 
which to define, expose, and address educational problems” (p. 7). Historically, racism has been 
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understood to mean individuals’ acts of willful aggressions against other individuals based on 
their skin color and appearance. However, Critical Race Theory moves the discussion about 
racism from actions to an ideological understanding of racism, which allows discussion and 
research on how racism is embedded into American society as a system of oppression (Parker & 
Lynn, 2002).  
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requiring “all Government contracting agencies…take affirmative action to ensure that 
applicants are employed…without regard to their race, creed, color, or national origin” (p. 167). 
Hollinger (1996), as cited in Tierney (1997), argued that affirmative action needs a theory in 
current contexts to explain its need to continue to exist more than 50 years after the civil rights 
movement. Tierney posited that higher education “lacks an analytical framework with which to 
discuss affirmative action in academe and then to develop policies that support that idea” (p. 
166). CRT should serve as the basis for understanding that Americans of color continue to 
experience racism and discrimination in postmodern society. While many may argue that it is a 
post-racial society, the research presented throughout the literature review highlights the 
experiences of students of color that continue to experience racism on their college campuses.  
 Tierney (1997) presented three justifications for the implementation of affirmative action:  
(a) compensation addresses previous discrimination; (b) correction relates to the alteration of 
present discrimination; and (c) diversification highlights the importance of creating a 
multicultural society. Delgado and Stefancic (2012) cited Derrick Bell’s work on multiple 
occasions to argue that “civil rights advances for blacks always seemed to coincide with 
changing economic conditions and the self-interest of elite whites” (p. 22), and further argue that 
the landmark case of Brown vs. the Board of Education to integrate schools was finally 
successful, after multiple other attempts of desegregation, due to the political climate and the 
attempt to prevent an uprising following World War II and Vietnam. Specifically, Dorris (2009) 
argued that when New York replaced London as the financial center of the world following 
World War II, the motivation to create more equitable conditions for individuals of color 
following was based in the United States’ desire to continue be the dominant world financial 
MINORITY STUDENT PERCEPTIONS   18 
power since other countries were hesitant to do business with a country treating individuals of 
color as second class citizens.  
Furthermore, Watson, Terrell, and Wright (2002) described how institutions of higher 
education espouse mission statements ripe with commitments to diversity, yet do not replicate 
their missions in action. Higher education has long recognized that diversity is beneficial to the 
learning environment, and as society becomes more pluralistic, there is a greater need to educate 
students from diverse backgrounds. Institutions have spent increasing time and resources over 
the past 30 years to provide programs and services designed to help students of color succeed 
and increase retention. However, efforts to address the multiculturalism and acceptance of 
diversity have been minimal (Watson et al., 2002). Watson et al. (2002) cited Cross (1991) in 
outlining three developmental stages that institutions go through regarding diversity. The first 
stage is a single culture that excludes students of color and other historically underrepresented 
groups; institutions allow the dominate culture to simply exclude these students from mainstream 
campus. The second phase allows for separate coexisting minority cultures. The institution may 
allow cultural programs and recognition months, but no other attempts are made to integrate 
students’ cultures. In the third stage, the “separate subcultures merge with the dominant campus 
culture to form an integrated campus community that respects the uniqueness of each subcultural 
group” (p. 11).  
Watson et al. (2002) implied that campuses continue to struggle to move into the third 
stage, but doing so will increase retention for students of color. The concept of increasing 
retention through the integration of a singular multicultural campus culture is supported by 
Tierney (1999), who stated that students who are able to affirm their own cultural identities are 
more likely to persist and graduate. Tierney noted that this does not mean mere cultural 
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celebrations will result in increased persistence for students of color, rather, that if institutions 
make concerted efforts to affirm students’ cultural identities and structures their educational 
experience to involve a commitment to high academic and social goals, they stand to gain the 
students’ success through graduation.  
 Goals of critical race theory. CRT has three main goals: (a) to present stories about 
discrimination from the perspectives of people of color, (b) to argue for the eradication of racial 
subjugation while simultaneously recognizing that race is a social construct, and (c) to express 
other areas of difference, such as gender, class, or any inequities experienced by individuals 
(Parker & Lynn, 2002). 
Use of narratives. The use of narratives to present stories about discrimination and 
racism from the perspectives of people of color is one of the key concepts of CRT. The use of 
narratives evolves from the legal background of CRT. “Storytelling constitutes an integral part of 
historical and current legal evidence gathering and findings of fact in racial discrimination 
litigation” (Parker & Lynn, 2002, p. 10). The use of narratives makes CRT an appropriate 
theoretical framework for a case study, as the narrative is characteristic of case study research. 
Because of their different experiences with racism and discrimination, students of color may be 
able to communicate to majority culture students what they do not know. Minority status brings 
with it a presumed competence to speak about race and racism (Delgado & Stefancic, 2012).  
Parker and Lynn (2002) argued that educational research has traditionally ignored 
marginalized groups by not addressing their concerns and deemphasized race by arguing that 
experiences of students of color can be understood via class or gender analyses and do not take 
into consideration race, culture, or language. Narratives utilized through case study research 
allows the voice of the student to speak for their experiences. Literary and narrative theory 
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maintain that we each maintain our own understanding of the universe that we do not easily 
modify. Narratives from the lives of students of color can bridge the gap between their worlds 
and the worlds of others. Engaging stories can help others understand their perspectives and 
invite others into an unfamiliar world (Delgado & Stefancic, 2012). Narratives also give a voice 
to those who may have previously been silenced and a name to discrimination so that once 
named, it can be combatted (Delgado & Stefancic, 2012).  
The social construct of race. Race is a fluid social concept defined by political constructs 
and society (Parker & Lynn, 2002). Delgado and Stefancic (2012) stated that “races are 
categories that society invents, manipulates, or retires when convenient” (p. 8). Individuals of 
different races have been subject to stereotypes that they are “less than,” due to their biological 
make up by dominant culture to ensure their subordination and rationalize oppression (Delgado 
& Stefancic, 2012). Psychological researchers have even attempted intelligence testing to argue 
differences between race are based on biological differences that cannot be explained by other 
environmental factors. However, the consensus from researchers in evolutionary biology and 
anthropology is that racial distinctions are not genetically discrete, are not reliably measured, and 
are not scientifically meaningful (Smedley & Smedley, 2005).  
Intersectionality. CRT recognizes that individuals build their identity around many 
facets. Race is one lens through which an individual experiences life. However, gender, religion, 
socioeconomic status, and many other factors influence individuals’ world views and affiliations. 
Individuals cannot be understood through summarizing one aspect of their identity. When an 
individual falls into multiple categories of oppression, it may change their experiences and 
perspectives.  
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There are many emerging strands from which CRT borrows to expand itself to 
include other critical epistemologies and to seek intersections and conjunctions 
with other areas of difference to push a social justice agenda into the legal and 
public discourse on race and gender. (Parker & Lynn, 2002, p. 12)  
Critical Race Theory in Research 
Yosso et al. (2009) conducted a qualitative study utilizing focus groups to research how 
Latina/o students experience campus culture utilizing CRT as a conceptual lens for 
understanding the data in the study. Thirty-seven Latina/o students participated in the study. 
Participants attended one of three elite, selective predominately white institutions classified as 
Carnegie Doctoral/Research Universities – Extensive. Participants self-identified at Latina/o and 
had completed at least one year of coursework. The open-ended interview protocol was designed 
to gather information regarding students experiences with regard to campus culture. The study 
utilized a grounded theory approach, which revealed racial microaggressions are a recurring 
theme in Latina/o student experiences. Three main types of racial microaggressions were 
identified: interpersonal microaggressions, racial jokes, and institutional microaggressions.  
Interpersonal microaggressions are the verbal and nonverbal racial affronts directed at 
Latina/o students by peers, faculty, and staff. As racial microaggressions, jokes tended to surface 
in the presence of or directed at Latina/o students. The intentionality of these jokes distinguishes 
them from interpersonal microaggressions. The researchers defined institutional 
microaggressions as “those racially marginalizing actions and inertia of the university evidenced 
in structures, practices, and discourses that endorse  a campus racial climate hostile to People to 
Color” (p. 673). Institutional microaggressions appear to be approved and supported by 
university power structures.  
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The researchers also outlined how for Latina/o students, Tinto’s (1993) theory that 
students experience three processes in their college adjustment – separation, transition, and 
incorporation - does not apply. Instead, Latina/o students first experience rejection of their 
presence at the institution. The students respond through community building and critical 
navigation between multiple worlds. Yosso et al. (2009) did not ask questions specific to racial 
microaggressions; rather, the themes emerged from the data. Further research is needed to further 
understand racial microaggressions, as well as the intersectionality of identities. This study 
provides further evidence of the existence and power of racial microaggressions on college 
campuses. Further research is needed to understand how microaggressions affect students’ 
perceptions of campus climate.  
Comeaux (2013) conducted a qualitative research study employing photo elicitation, 
whereby the researcher compiles selected photographs to stimulate responses from research 
participants. The study utilized photos of Black and White male students accompanied by a 
written vignette to elicit perceptions and attitudes of faculty. A random sample of 411 teaching 
and research faculty at a large research institution in the United States resulted in 137 usable 
instruments. The respondents represented various ranks and departments. Self-reported 
demographic data for the participants was as follows: 102 (74.4%) male and 35 (25.6%) female, 
77% White, 11% Asian, 6% Hispanic, 3% Black, 2% other, and 1% Native American. The 
random sample of 411 participants was sent an envelope through campus mail with a form 
asking for demographic data, a photo, and a prompt. The photo was of either a White or Black 
male dressed in a graduation gown receiving a diploma from a white male in academic regalia. 
The prompt stated: Please observe the picture and write your thoughts and feelings that come to 
mind. The picture represents a White/African American male student who received his 
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bachelor’s degree on time (4 years), and went on to become an accountant at a major Fortune 
500 company. His major was accounting.  
Of the 137 returned forms, 63 participants completed the form with the photo of the Black male 
student and 74 completed the form with the photo of the White male student.  
Data analysis was conducted using hierarchical content analysis. Reponses were 
transcribed and immediately themes were identified in the transcripts. Major themes were then 
identified based on commonalities across responses. CRT was used as a framework to 
understand the role of race and the subtle way that racial ideologies emerged from the data. 
Three themes were identified: supportive of academic accomplishments, race-neutral references, 
and indirect references to race. The researcher reported that responses were slightly more 
supportive of White students (76%) than of the Black students (71%). According to the 
researcher, this difference is important because it evidences previous research that Black male 
students have been victims of negative stereotypes of their academic abilities (Comeaux, 2013). 
Seven percent of respondents responded in a colorblind manner, referring to race while denying 
its importance. All of the colorblind responses were from White faculty participants. Five 
percent of respondents shared responses with racially charged meanings.  
Comeaux (2013) concluded that while relatively low numbers of faculty reported racially 
negative responses, this slight number have the potential to sustain White dominance and 
legitimize Black subordination. In addition, the researcher reported that the study adds to the 
literature by adding to the research on understandings of relationships between faculty and 
students and highlights subtle ways that dominant racial ideologies affect Black male collegians 
experiences at PWIs, supporting research on campus racial climates. Comeaux made several 
recommendations for training and services to increase faculty understanding of racial ideologies. 
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The researcher argued that many institutions avoid the conversation as race, giving the 
impression that America is a post racial society, while race remains a prevalent issue. Comeaux’s 
research offers a perspective not often represented in research regarding campus cultures. 
Faculty are an imperative piece to understanding campus culture and are integral in creating 
supportive and inclusive learning environments.  
Iverson (2007) conducted a study to examine, through the context CRT, how educational 
policies and practices produce particular realities for individuals of color at colleges and 
universities. Iverson utilized CRT as an analytical framework to examine how racial inequality 
may be reproduced through educational policies. Iverson argued that administrators, faculty, and 
students composing diversity action plans are constituting the cultural reality for people of color 
on campus through the way they write about diversity. A blended critical approach to analyzing 
the diversity action plans combined critical race theory with traditional methods of critical 
analysis of policy making. The following questions guided the study: 
 What are the predominant images of diversity in diversity action plans? 
 How are problems related to diversity represented in diversity action plans? 
 How are solutions related to diversity problems represented in diversity action plans? 
 What discourses are employed to shape these images, problems, and solutions? 
Data were collected from 20 U.S. land grant universities. A web search determined the sample. 
Included institutions had a diversity committee, headed by a senior administrator, with at least 
one diversity action plan in the last five years. Inductive and deductive coding were used to 
conduct line-by-line analysis of 21 diversity action plans generated between 1999 and 2004. 
Codes were clustered according to common themes to generate image categories, which were 
used to identify identity positions from the images.  
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 The purpose of the study was to understand how diversity policies frame ideas about 
diversity and what realities are produced by the discourses in the documents. Analysis revealed 
four discourses shaping images of people of color: access, disadvantage, marketplace, and 
democracy. Iverson (2007) argued that the discursive representations produce a relative 
subordination of people of color, even in those policies that have their focal point on diversity 
and/or race. The discourse of access coalesces to produce a reality where people of color are 
outsiders. Issues of access are addressed in issues of access that create an insider/outsider binary. 
The discourse of disadvantage is described in diversity access plans by descriptions of students 
of color being at risk before entering the institution, and remaining at risk once entering the 
institution. The marketplace discourse is characterized by institutions describing diversity as 
critical to the institution remaining relevant in an increasingly global marketplace.  
Analysis identified diversity as useful for the benefit of the university and majority 
culture. This perpetuates the concept that benefits for historically unrepresented groups only 
come when it is utilized to benefit the self-interest of Whites. The discourse of democracy 
addressed diversity action plans calls to inclusion, opportunity, justice, fairness, etc. Equality is 
identified as the cornerstone of democracy. The concept of democracy and equality often leads to 
colorblind practices that discourage the utilization of affirmative action practices. CRT analyzed 
the use of colorblind policies as only being able to make incremental changes. Iverson stated that 
desired outcome of this research is to be able to engage individuals to be more aware of the 
potential discursive effects of policy and practice. The findings of the study were intended to 
encourage administrators to think differently about diversity policies.  
Iverson (2007) advocated for the use of counter storytelling to facilitate dialogue for the 
purpose of strategic deployment of discourse to reframe the discussion of the problem and 
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facilitate shifts. Iverson stated that diversity actions plans are created by administration and 
faculty, sometimes with the use of outside consultants, but only tell one side of the story when 
developing policy. A key aspect of CRT is the centrality of experiential knowledge, amplified 
through stories told by people of color. Iverson cited several of the institutions in her sample that 
were provided directives to create diversity statements or diversity plans, but did not address the 
student issues that were occurring on those campuses, such as student activism to demand better 
race relations due to hate crimes on campus. The university policy filtered out the racial reality. 
Iverson argued that university policy conveys a whitewashed version that appears to be the only 
truth. Counter stories can bring to light the reality of racial climates through an act of 
transparency. Counter stories can also be used to create dialogue across difference. Reframing 
the problem, Iverson stated, is needed due to the fact that programs and services have focused on 
education and tolerance, yet there has been little change in institutional environments.  
Iverson utilized CRT as an analytic lens through which to analyze institutional diversity 
plans and policies that may be creating environments of exclusion and inequality, even with 
good intentions to create campuses that are more inclusive. Diversity actions plans in Iverson’s 
study use White racial (and male, middle-class) as the standard which to measure minority 
groups’ progress in higher education due to majority culture conformity to a taken-for-granted 
standard. Iverson advocated for diversity plans based on difference, rather than sameness. CRT 
offers a framework for practitioners and scholars to analyze standards and norms assumed 
neutral, but which systematically disadvantage racial minorities. Individuals responsible for 
diversity and inclusion policy and practice development can be more informed and critical of the 
ways in which such policies and documents are created, which opens the opportunity for 
conversation for dismantling racism and disrupt the status quo.  
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 Summary. The research by Yosso et al. (2009), Comeaux (2013), and Iverson (2007) 
created an understanding that discrimination and marginalization on college campuses happens 
at multiple levels through the lens of CRT. Yosso et al. outlined and explained student 
experiences with racial microaggressions. Comeaux discussed the existence of faculty 
perceptions and bias and the potential effects on students. Iverson investigated the diversity plans 
and policies at 20 land grant institutions to reveal the expectation that people of color align with 
a white, male, middle class norm. The stream of research based in CRT recognizes that racism 
and prejudice are entrenched into American history and culture, which permeates the culture of 
colleges and universities.  
Counter story telling is addressed as one effective means of revealing difference. Other 
strategies include moving institutions from excluding students of color or having multiple 
coexisting subcultures, to the creation of a singular inclusive campus community where students 
cultural histories are affirmed, which will lead to an increase in the engagement of students of 
color and their academic success (Tierney, 1999;Watson et al., 2002).  
Stream 2. Campus Culture and Climate  
Persons from families, communities and/or schools which are very different in 
behavior and norms from those of the college are faced with especially difficult 
problems in seeking to achieve membership in the communities of the college. 
Their past experiences are unlikely to have prepared them for the new life of the 
college in the same way as have those of persons who come from families that are 
themselves college educated. In the "typical" institution, one would therefore 
expect persons of minority backgrounds and/or from very poor families, older  
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adults, and persons from very small rural communities to be more likely to 
experience such problems than other students. (Tinto, 1988, p. 445) 
Anyone who is different is likely to struggle with institution fit. At a PWI in rural Pennsylvania, 
this impact may be magnified for students of color. The first stream of research addressed CRT 
as the theoretical framework for this study. The second stream of research, which will consider 
the experiences of minority students at predominately white institutions, will relate closely to the 
stream of literature on CRT. Stream two, regarding the experiences of students of color at PWI, 
will expand upon the understanding of racism and cultural alienation at colleges and universities.  
The second stream of research regarding the experiences of students of color will also 
have a strong correlation to the third stream of research address retention models, because 
campus climate has the potential to negatively affect student perceptions of institution fit. “Like 
all students, Black collegians need to feel valued, safe, and accepted in order to feel at home, 
thrive during their time in college, and further develop into academically and socially well-
rounded individuals” (Woldoff, Wiggins, & Washington, 2011, p. 1048). The concept of 
institution fit is presented in several of the retention models discussed later in the third stream of 
research. When considering minority students at predominately white institutions, campus 
culture becomes an even bigger consideration due to the possibility of culture shock. In addition, 
negative experiences due to an unwelcoming campus culture have the ability to negatively affect 
academic integration and social integration, which will be demonstrated in the third stream of 
research as essential to student success and retention. These factors each contribute to the 
success of minority students at predominately white institutions because of their strong 
relationship to retention models.  
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A 1975 study of dropouts revealed a correlation between institutional fit and persistence. 
According to the study by Astin (1999), students are more likely to persist at religious colleges if 
they are of a similar religious background, students from small towns are more likely to persist at 
small colleges, and Blacks are more likely to persist at Black colleges than at White colleges. 
This is likely due to the simple fact that it affects the student’s ability to identify with the 
institution. It is easier to integrate if you are familiar with the majority culture of the college. 
This translates to the experience of minority students at PWIs. In stream three, the research of 
Tierney (1999) will be examined to discuss that rather than expect students to acclimate to the 
majority culture, the institution is responsible for creating a more inclusive campus community 
that embraces difference and affirms students’ home cultures.  
Minority students are more likely to succeed and have positive experiences when they are 
able to connect with individuals and communities with which they are familiar. When discussing 
retention models in the third stream, the need for students to be able to identify with enclaves 
that are similar to their pre-college culture will be a theme that resurfaces. Literature supports 
that the adjustment of minority students is associated with the student integrating successfully 
into the institution (Delgado, 1998; Feagin et al., 1996;, Freeman 2005; Smedley et al., 1993; 
Tinto, 1993; Woldoff et al., 2011). 
Tinto (2006) argued that student persistence at an institution is a reflection of student 
institution fit. When Black students perceive discrimination and prejudice on campus, they 
struggle to adapt to campus culture and are less likely to interact with various campus 
communities, their non-minority peers, faculty, and administrators (Cabrera et al., 1999). This 
environment creates an institution where minority students are less likely to be engaged. 
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According to Astin’s (1999) theory of student involvement, engagement increases commitment 
to the institution and persistence.  
The academic domain is not the only or even necessarily the primary source of minority 
attrition. Indeed, research has shown that social adjustment significantly affects students’ 
overall college adjustment (Gerdes & Mallinckrodt, 1994) and that problems with social 
adjustment can be detrimental to Black students’ success at PWIs (Cabrera, Nora, 
Terenzini & Hagedorn, 1999; D’Augelli & Hershberger, 1993; Feagin et al., 1996). 
(Woldoff, Wiggins & Washington, 2011, p. 1050)  
If a campus climate of prejudice and racism exists, students of color will experience stressors 
decreasing their ability to adapt to the new campus environment, which in turn negatively affects 
a student’s persistence at an institution.  
Social interactions are the primary means through which individuals find meaningful 
memberships in social and intellectual communities that provide connection to the institution. 
Failure to connect to these communities may lead to a sense of isolation and lack of integration at 
the institution (Tinto, 1988). For minority students this integration is just as important for other 
students. However, the social interactions important to Black students have been shown to vary 
widely from that of white students. Black students look for parties where there is “good” music 
and the activities focus around dancing. While they may drink socially, Black students perceive 
that white students’ parties focus around drinking and conversation (Guiffrida, 2003). Even in a 
study utilizing at-risk students, the students who persisted were the ones who were able to 
transition successfully into their new college culture through establishing successful social 
connections (Tinto, 1988).  
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Discrimination and prejudice’s influence on student experiences. Research has shown 
that a significant factor affecting the difference between minority and non-minority student 
persistence is exposure to prejudice and discrimination in the classroom and campus culture. 
(Fleming, 1984, Hurtado, 1992, 1994; Hurtado, Carter, & Spuler, 1996; Smedley, Myers, & 
Harrel, 1993 as cited in Cabrera et al., 1999). Racial microaggressions hinder minority students’ 
academic and social acclimation to predominately white institutions of higher education 
(Solorzano, Ceja, & Yosso, 2000).  
For students coming to a campus where there are few people that look like them, 
transition is difficult. When added to that environment, cultural insensitivity and alienation from 
the campus community happens quickly. "African-American students experience exclusion, 
racial discrimination, and alienation on predominantly white campuses" (Carter, 1999, p. 20). 
Perceived discrimination and alienation prevents black students from engaging in campus, which 
therefore decreases their chances of persistence. In addition, students that perceive prejudice on 
campus are unlikely to feel there is a good fit with the institution and will depart. A campus 
where prejudice exists is a negative learning environment for all students. A history of unequal 
treatment and inequality has existed for students of color.  
Stereotypes are one of the identifiable factors that create unsupportive environments. 
Unsupportive environments lead to the attrition of minority students. In fact, Love (2008) cites a 
study by Mow and Nettles (1990), which found that 90% of Black students claimed that feelings 
of alienation and loneliness promoted reasons for dropping out. PWIs must ensure that a campus 
climate of inclusion to create an environment where students of color feel part of the campus 
community. Even if prejudice or discrimination is not overt, Black students report finding that 
their norms and values are incongruent with the white majority at PWIs (Guiffrida, 2003). 
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“Black students regularly perceive the climate of PWIs as alienating and view the campus as 
unconcerned with their needs (Woldoff et al., 2011; Feagin et al., 1996; Freeman, 2005; Smedley 
et al., 1993)” (Love, 2008, p. 41).  
One way to create an inclusive campus environment is to offer resources that are 
uniquely desired or needed by the minority student community. PWIs may overlook these 
resources as a priority due to the small percentage of students of color on campus, or fail to 
recognize that minority students have needs and desires unique from the majority culture. 
However, institutions must refrain from being “ran by whites for whites” and offer the resources 
necessary to support students of color, with the benefit of increasing the recruitment and 
retention of black students (Woldoff et al., 2011, p. 1051). Research consistently shows that 
minority students seek out enclaves and formal associations through student organizations to 
assist with their transition (Guiffrida, 2003; Kuh et al., 2008). Institutions must be aware of the 
differences in social interactions that facilitate success for minority students. Failure to offer 
minority students services that will increase their academic performance and self-efficacy will 
lead to student departure. The unique experiences of minority students must be considered when 
considering current retention models.  
Engagement’s effect on student experiences. Engagement is simply the effort, both 
physical and psychological, that a student dedicates to the college experience and the more 
students are academically and socially engaged, the more likely they are to persist (Astin, 1999; 
Tinto 1993). While for White students most of their engagement on campus was through 
informal social interactions, for Black students at PWI, social integration is more influenced by 
formal associations, notably those specifically for students of color (Guiffrida, 2003; Tinto, 
1993). This involvement many times comes in the form of student organizations. These 
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organizations allow students of color to feel comfortable on campus in an ethnic enclave that 
allows them to retain and nurture a sense of ethnic identity on campus. It also assists with 
bridging the gap between their home communities and PWIs (Guiffrida, 2003).  
Participation in such organizations also allows students of color to connect with faculty 
and staff of color who are able to offer support that differs from that of white faculty and 
administrators (Guiffrida, 2003). Students of color may view White faculty and staff as culturally 
insensitive and have a hard time connecting with White faculty in meaningful ways (Guiffrida & 
Douthit, 2010). In addition, “many students believed that the more Blacks they know in positions 
of power, the better their chances are to be aligned with someone who is able, and even 
obligated, to help them in the future” (Guiffrida, 2003, p. 308). In fact, for students of color, 
gains in analytical skills and appreciation of the fine arts are dependent upon positive interactions 
with faculty and peers (Cabrera et al., 1999). Regardless of the avenue of engagement, multiple 
studies demonstrate the correlation between Astin’s (1999) theory of involvement and student 
persistence for all ethnicities. Creating a campus where students of color can engage with faculty 
and peers by having meaningful experiences is imperative to the persistence and success of 
minority students.  
 Summary. Understanding the unique perspective that minority students have of a 
campus culture is imperative to understanding the success and integration of minority students 
into a campus. As evidenced by the research, minority students may encounter discrimination 
and prejudice on campus, which negatively affects their perception of the campus culture. In 
addition, minority students may need more formalized activities to facilitate their social 
integration into the institution. A strong understanding of minority students’ perceptions of 
campus culture is integral to increasing minority student success. This stream of literature serves 
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as a foundation of understanding the experiences of minority students that develop their 
academic and social integration into the institution.  
Stream 3. Retention Models 
Many theorists have created models to explain the phenomenon of student persistence 
and retention. For the purposes of this study we will consider: Astin’s (1999) theory of student 
involvement, Tinto’s (1993) theory of student departure, Bean and Eaton’s (2000) psychological 
model of student retention, and Kuh and Love’s (2000) cultural perspective on student departure, 
as well as proposed changes to these models presented by researchers specifically interested in 
making the models more inclusive of minority populations. However, Kuh and Love’s cultural 
perspective on student departure will be the key retention model considered when developing the 
framework for the study. One limitation of many of the primary retention models is a lack of 
adaptability or consideration of non-majority cultures. In addition, many of the retention models 
are based on outdated data. While these models may work for majority populations or may have 
been relevant 20 years ago, this section will investigate popular retention models and discuss the 
strengths and deficiencies specific to utilizing the models to outline minority student persistence 
in the 21st century.  
Astin’s involvement model. According to Astin (1999) and Tinto (1993, 2006) 
involvement is a condition for student success, notably in the first year. Astin (1999) defined 
involvement as “the amount of physical and psychological energy that the student devotes to the 
academic experience” (p. 518). Astin further postulated that involvement is a behavior, rather 
than attitude. Students who are involved in their academic experience dedicate time to their 
studies, spend time on campus, and frequently interact with members of the campus community. 
The involvement theory has five basic assumptions: 
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1. Involvement refers to the investment of energy into aspects of the collegiate 
experience.  
2. Involvement occurs along a continuum. 
3. Involvement has both quantitative and qualitative features 
4. The amount of student learning associated with an educational program is directly 
proportional to the quality and quantity of student involvement in that program 
5. The effectiveness of any educational policy or practice is directly related to the 
capacity of that policy or practice to increase student involvement (Astin, 1999, p. 
519). 
Astin noted that hypotheses number four and five are subject to empirical proof, and 
recommended research to test the hypotheses.  
 The concept of involvement may elicit the image of motivation. While Astin (1999) 
distinguished between the two, noting that involvement is easier to measure than motivation, this 
is an important relationship as it relates the involvement theory to the role of self-efficacy in 
student retention. If a student has a low perception of his or her efficacy to perform, then their 
involvement in educational activities may be lower, which will affect their rate of retention.  
In addition, Astin (1975) outlined that the theory of student involvement stems from a 
longitudinal study of college dropouts. Astin (1999) argued that factors relating to student 
persistence suggested involvement while factors that contributed to dropping out were related to 
a lack of involvement. Regardless of sex, race, ability or family background, living on campus 
was the most significant factor positively related to student persistence. In addition, membership 
in fraternities/sororities or participation in almost any type of extracurricular activity, as well as 
part-time on campus employment, reduced the likelihood of student departure.  
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Astin’s (1975, 1999) studies support Tinto’s (1993, 2006) theory that student-institution 
fit also plays a role in student success. Astin (1999) indicated that students are more likely to 
persist at institutions that fit with their pre-college experiences. For example, students at 
religious colleges are more likely to persist if they are of a similar religious background, and 
Black students are more likely to persist at HBCUs. He argued that this is because it is easier for 
the student to be involved when one can identify with the environment of the institution.   
As mentioned previously, Astin (1999) noted that empirical research should be 
undertaken to further develop student involvement theory. In addition, it is important to note that 
while there is validity to Astin’s (1975, 1999) argument, the data is quite dated, and students of 
the 21st century have different characteristics and challenges than students of the 1960s and 
1970s, when Astin (1975, 1999) conducted his original research. While one of the primary 
sources from Astin was published in 1999, the most recent reference in that 1999 article was 
published in 1982.  
Access and equity in education has changed exponentially since Astin’s (1975, 1999) 
original research, which due to its timing, would likely not include a significant number of 
minority students. Involvement should be considered as a factor that would indicate success, but 
current empirical evidence does not exist to support or diminish this theory. Despite that fact, 
this is a major developmental theory that is applied by administrators in higher education. 
Bean and Eaton’s psychological model of college student retention. Bean and Eaton 
(2001) described the psychological processes that lead to academic and social integration, which 
supports the authors’ proposed retention model. The model accounts for the role of psychological 
processes in traditional retention theory. The authors also postulated that successful retention 
programs rely on psychological processes. The basic argument of the model is that students enter 
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the institution with psychological attributes formed by their previous experience, abilities, and 
self-assessments.  
The main assumption of the model is that leaving college is a behavior and behavior is 
psychologically motivated. The individual then interacts with the institution and home 
communities, which affects their integration into the institution, directly affecting the student’s 
retention. Four theories provide the basis of their recommendations: attitude behavior theory, 
self-efficacy theory, attribution theory, and coping behavioral theory. The authors argued that 
students conduct self-efficacy assessment as they transition through the retention model, which 
connects their experiences at the college to their feelings about the institution. The authors 
concluded that psychological theories can be used to help explain social and academic 
integration into the institution, thereby increasing retention. The authors’ argued that self-
efficacy assessments and past behavior are the most important psychological factors in the 
model.  
Rodgers and Summers (2008) utilized the current literature to propose a modification the 
Bean and Eaton’s (2001) model, with the intent of being more inclusive of minority populations. 
The authors argued that the effects of race and culture must be accounted for when considering 
the experiences of students of color at PWI. Bean and Eaton’s model considers entry 
characteristics, environmental interactions, attitudes, psychological processes and outcomes, 
intermediate outcomes, intention and behavior. In order to make the model more inclusive, the 
authors suggested modifications of the model in the attitudes, psychological processes and 
outcomes, and intermediate outcomes stages. The authors suggested implementation of the 
revised model with a sample of minority students at a PWI. The author’s do not present any 
empirical evidence but suggested the model is a launching point for further research.  
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Kuh and Love’s cultural perspective on student departure. Kuh and Love’s (2000) 
cultural perspective on student departure is the strongest model presented due to the facts that it 
is the only model that considers student departure through a cultural lens. The advantage of 
utilizing a cultural lens is that it accounts for behavior resulting from interactions the individual 
experiences with both the majority culture and subcultures at the institution. Using a cultural lens 
also means defining student departure as a sociocultural phenomenon, as opposed to an 
individual psychological experience, which is how Bean and Eaton (2000) framed student 
departure (Tierney, 1992 as cited in Kuh and Love, 2000).  
Based on existing research about student departure, Kuh and Love (2000) presented eight 
propositions regarding student persistence through a cultural lens. The authors argued that these 
are not a model, nor do they account for all cultural influences, but rather that their purpose is 
exploratory. The eight propositions are: 
1. The college experience, including a decision to leave college, is mediated through a 
student’s cultural meaning-making system.  
2. One’s cultures of origin mediate the importance attached to attending college and 
earning a college degree.  
3. Knowledge of a student’s cultures of origin and the cultures of immersion is needed 
to understand a student’s ability to successfully negotiate the institution’s cultural 
milieu.  
4. The probability of persistence is inversely related to the cultural distance between a 
student’s culture(s) of origin and the cultures of immersion.  
5. Students who traverse a long cultural distance must become acclimated to dominant 
cultures of immersion or join one or more enclaves.  
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6. The amount of time a student spends in one’s cultures of origin after matriculating is 
positively related to cultural stress and reduces the chances they will persist.  
7. The likelihood a student will persist is related to the extensity and intensity of one’s 
sociocultural connections to the academic program and to affinity groups.  
8. Students who belong to one or more enclaves in the cultures of immersion are more 
likely to persist, especially if group members value achievement and persistence. 
(Kuh & Love, 2000, p. 201) 
One of the challenges of Kuh and Love’s (2000) propositions is that it acknowledges that 
departure is due to many individualistic interactions with various campus cultures and 
subcultures and that each student may have a different experience. However, it acknowledges 
that departure is a group process. In addition, Kuh and Love challenged that colleges and 
universities are focused on increasing student diversity, yet expect diverse students to adapt to 
the dominant culture upon arrival at the institution, which delays the adaptation of policy and 
procedure to be friendlier to students from non-majority cultures. While the authors challenged 
that Tinto’s theory has not received strong empirical support, the authors noted this could be 
due to misconstruction of understanding student experiences and put forth their propositions as 
a continuance of Tinto’s (1993) theory, which needs further research to be supported.  
Museus and Quaye (2009) conducted an empirical, qualitative study in order to examine 
Kuh and Love’s model. The researchers’ goal was to examine and reframe Kuh and Love’s 
(2000) cultural perspective of college student departure. Kuh and Love’s eight propositions 
develop the conceptual framework for the study. The study aimed to understand the role of 
campus culture in the experiences of minority students and propose a revision to the current 
retention model to incorporate more accurately the experiences of minority students.  
MINORITY STUDENT PERCEPTIONS   40 
In addition, the researchers aimed to add to the broader context of research about 
minority student experiences. Identifying and understanding retention models, as well as 
understanding the weakness of many models to consider non-majority populations, is imperative 
to the success of the current research topic for this researcher. In addition, understanding the role 
of campus culture and minority student experiences is key to this researcher’s dissertation study. 
The authors utilize the research of experts in the field of retention, including Kuh, Love, and 
Tinto, to frame their research, specifically arguing that retention models, even those that consider 
the race/ethnicity of students, do not consider the multiple cultural factors that affect a student’s 
success. 
Museus and Quaye (2009) interviewed 30 students of color at a PWI utilizing a semi-
structured approach. Phenomenology and case study data analysis procedures were employed in 
multiple phases. The data collected in interviews was coded using open coding and organized 
into themes in phase 1. In phase 2, the researchers compared the descriptions of each theme to 
Kuh and Love’s eight propositions. Either these themes affirmed one of the eight concepts in 
Kuh and Love’s retention model, or the themes identified were used to modify Kuh and Love’s 
retention concepts to be more accurate. The author’s argue that the result of phase 2 is “a new set 
of refined intercultural propositions that might be used to explain the persistence of minority 
students at predominately White institutions” (Museus & Quaye, 2009, p. 75). The authors 
present their findings and analysis side by side by showing how their findings relate to each of 
the eight concepts of Kuh and Love’s (2000) retention model. The modified eight propositions 
that the researchers present are:  
1. Minority students’ college experiences are shaped by their cultural meaning-making 
systems.  
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2. Minority students’ cultures of origin moderate the meanings that they attach to college 
attendance, engagement, and completion.  
3. Knowledge of minority students’ cultures of origin and immersion are required to 
understand those students’ abilities to negotiate their respective campus cultural 
milieus 
4. Cultural dissonance is inversely related to minority students’ persistence 
5. Minority students who experience a substantial amount of cultural dissonance must 
acclimate to the dominate campus culture or establish sufficient connections with 
cultural agents at their institution to persist.  
6. The degree to which campus cultural agents validate minority students’ cultures of 
origin is positively associated with reduced cultural dissonance and greater likelihood 
of persistence.  
7. The quality and quantity of minority students’ connections with various cultural agents 
on their respective campuses is positively associated with their likelihood of 
persistence.  
8. Minority students are more likely to persist if the cultural agents to whom they are 
connected emphasize educational achievement, value educational attainment, and 
validate their traditional cultural heritages.  
Propositions 1, 3, and 4 are similar to Kuh and Love’s (2000) corresponding cultural 
propositions. The other five are modifications of Kuh and Love’s propositions based on data 
from the study and current literature. The author’s identified three limitations of the study. The 
first is that the study was context bound to the site institution and findings should not be 
translated to other institutions. In addition, the authors offered that the new sets of intercultural 
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propositions are not an empirically validated set of statements. The second limitation was 
selection bias. All students in the study were involved in campus organization at the site. Lastly, 
the study was based on the perceptions of persisting minority students.  
The most important take-away from this article is that each student’s experience is 
unique. Those unique experiences ultimately affect their persistence. However, an understanding 
and affirmation of a student’s culture can greatly increase their persistence. Tierney (1999) and 
Watson et al., (2002) support creating campus cultures where students cultures are affirmed. In 
addition, as the authors outlined in their limitations and demonstrated through the presentation of 
the data, more empirical research is needed to uphold the findings. 
Tinto’s theory of student departure. Tinto’s (1993) theory of student departure is the 
most widely cited of the retention models (Kuh & Love, 2000). Tinto presented his theories of 
student departure in multiple articles over the span of several years. In 1988, Tinto reflected on 
the longitudinal characteristics of student departure. Tinto argued that the nature of student 
departure is temporal and that the reasons for student departure in the first year are quite different 
from the reasons that students depart later in their college career.  
Tinto (1975) introduced Van Gennep’s (1960) rites of passage theory correlating the 
stages of separation, transition, and incorporation to college transition. Tinto argued that students 
may not choose to incorporate into the college community, which may lead to transfer or 
permanent withdrawal. Tinto cited an ethnographic study by Neumann that investigated attrition 
at a 2-year non-residential urban institution. The sample for the study was selected by identifying 
at-risk students. The study investigated the factors contributing to success for the students that 
persisted versus the students that were not successful. Successful students consistently used the 
metaphor or having made the passage into college life.  
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Tinto concluded by advocating for additional research on retention and student departure 
and discussing institutional implications. While the author makes some valid points, the 
information is contrasted and debated by other authors and researchers in the field stating that 
there is limited support for Tinto’s widely cited theory (Braxton, Sullivan and Johnson 1997, as 
cited in Kuh & Love, 2000, p.196). However, Tinto consistently supported additional research on 
student retention models and student departure.  
Tinto (1993, 2006) theorized that student persistence was a reflection of student-
institution fit, and laid out a longitudinal model that made connections between the academic and 
social systems of an institution and student retention. The most obvious shortcoming of Tinto’s 
theory when considering minority populations is the poor adaptation of anthropological 
constructs. Tinto ascertained that for students to be successful in college adjustment they must 
sever ties with their home community and integrate fully into the campus environment, adapting 
to the institutions culture and norms (Tierney, 1992, as cited in Kuh & Love, 2000, p. 197).  
Many researchers argue that remaining connected to home communities and cultural 
identity is key to success and persistence for minority students (Kuh & Love, 2000; Torres & 
Solberg, 2001). Tierney (1999) further challenged Tinto’s model stating that it is impossible for 
students to shed the identity of their home culture. Tierney instead presents the concepts of 
habitus, cultural integrity and cultural capital. Tierney presented the concept of culture as a 
theoretical framework for defining capital and identity. He argued that students must not only fit 
into the academic culture of the institution, but that the institution is responsible to accommodate 
and account for student differences.  
A cultural view of educational access and retention interprets that college success is not 
contingent upon singular factors, such as financial need or academic preparation. Rather, it holds 
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that the academic world is a place where students must fit to assimilate or depart the institution, 
the cultural framework allows for restructuring. Tierney (1999) argued “not only must students 
fit into the academic culture, but educational organizations must also accommodate for and 
honor students’ cultural differences” (p. 83).  
Tierney (1999) cited Bourdieu’s (1986) definition of cultural capital as “the set of 
linguistic and cultural competencies individuals inherit and sometimes learn” (p. 83), which 
exists in three forms: embodied, objectified, and institutionalized. Embodied cultural capital is 
experienced as “high” culture, such as engagement with the arts. Objectified capital refers to 
cultural goods, such as the ability to use and enjoy what one owns. Institutionalized capital is the 
license that an institution confers on an individuals who have achieved a societally sanctioned 
status, such as the completion of a college degree which suggests that an individual has acquired 
the capital necessary to assume a particular position in society. Tierney differentiated between a 
degree from an Ivy League institution and a community college, stating that a degree from 
Harvard University would be worth more institutional capital than the community college 
degree. 
Tierney (1999) argued that the idea of cultural capital is helpful when considering 
minority student access and retention at PWIs. He further stated that minority students need 
some of the cultural capital that majority students typically inherit, such as embodied capital to 
enable them to interpret and decode cultural norms of the institution, objectified capital’s access 
to books and the ability to score well on standardized tests, and institutional capital such as a 
college degree. Tierney also cited Bourdieu’s (1977) concept of habitus, defining it as an 
individual’s perceptions of their environment. According to Tierney, Bourdieu’s concept enables 
analysis of how micro-practices, such as racial microaggressions, are linked to broader social and 
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cultural forces to reproduce inequalities. Challenges to this concept of culture and habitus 
removes the power of the individual to act.  
If one interprets Tinto’s (1975, 1999) work as a suggestion that minority students must 
shed their culture, then Bourdieu (1977, 1986) and Tierney’s (1999) statements would suggest 
that students cannot leave behind their culture. Tierney defined cultural integrity in regard to 
education as “programs and teaching strategies that engage students’ racial/ethnic backgrounds 
in a positive manner toward the development of more relevant pedagogies and learning 
activities” (p. 84). Tierney cited multiple research studies and his own work to support his theory 
that when students are secure in their cultural identities, their chances of academic persistence 
increase. Tierney (1999) argued that we must  
Move educators away from notions that either money or cultural assimilation will 
resolve the inequitable educational opportunities experienced by large numbers of 
students of color in the United States. Cultural integrity transfers the problem of 
educational inequity from the student to the institution and identifies cultural 
background as an essential element for academic success. Whereas, Tinto's model 
assumes that college students must commit a form of cultural suicide to be 
academically successful, students from marginalized communities should find 
ways to have their cultural backgrounds affirmed and honored on their respective 
campuses. (Tierney, 1999, p. 85) 
Tierney summarized stating that his presentation is an expanded view of Tinto’s notions 
of academic and social integration, but that rather than expect the students to conform to 
the institutional culture, institutions must create a culture where students of color on 
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predominately white campuses are affirmed as valued members of the community within 
their cultural identities.  
This concept of an inclusive campus culture, also supported by Watson et al. 
(2002), is the framework that this study will advocate that institutions must create. The 
role of this study is to determine the perceptions of students of color in determining if the 
campus culture affirms their cultural identities and provides opportunities for them to 
inherit or learn cultural capital, not previously attained.  
 Summary. The third stream of research in the literature review addressed retention 
models in higher education. While there are multiple retention models, many based off the initial 
retention work of Tinto, empirical evidence regarding the retention of minority students is 
lacking. The purpose of this study is to explore student perceptions of campus culture and its 
affect the academic and social integration of students of color.  
 While the study will not measure the direct retention of minority students, understanding 
the theories that identify how retention works informs the researchers understanding of success 
for minority students. Retention models will be used to develop the conceptual framework for 
how students interact with the institution and develop social and academic integration. The 
stream of retention research supports the utilization of academic integration and social 
integration as an indicator of student retention and success. Based on the work of Kuh and Love 
(2000) and Tierney (1999), is it also imperative affirm students cultures and develop their 
cultural capital.  
Synthesis of the Research 
 In reviewing the literature, it can be concluded that there is a need for updated 
understandings of college student success that considers vast diversity of each college and 
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affirms students’ cultures and identities through the framework of CRT. While access to higher 
education has increased for minority populations, students continue to experience racial 
discrimination and feel alienated at predominately white institutions. There are fewer peer and 
faculty connections to contribute to a positive social environment for Black students. However, 
Black students find meaningful relationships with their community through involvement in 
organizations, specifically organizations within the Black student community, which allow them 
to interact with peers and faculty. These relationships are key to their social integration.  
Furthermore, all of the factors that influence whether or not a student feels welcome and 
engaged at an institution influences their level of cultural capacity. Administrators at PWIs must 
recognize that prejudice and racism are ingrained deeply into society and institutional policies, as 
evidenced by Iverson (2007). Institutions must then address the unique needs of students of color 
and be willing to provide the resources and education necessary to work towards the elimination 
of racist and prejudicial behavior on campus through the use of students’ voices and counter 
storytelling.  
Ultimately, student persistence at an institution is due to a variety of factors: personal 
motivation, academic preparation, institution fit, support systems, and engagement in campus 
life, just to name a few. Each student is an individual and the degree to which each of these areas 
affects a student’s decision to remain at the institution or depart is unique. However, based upon 
the literature, social engagement and academic engagement are key aspects to student persistence 
for both white and minority students. In fact, “for African-American males, college departure is a 
function of both the institution’s commitment to their needs as well as their own ability to 
become integrated into college life” (Tovar-Murray, Metz & Jones, 2012, p. 58). Kuh and Love 
(2000) presented a retention model that utilizes a cultural lens. The combination of Kuh and 
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Love’s model with Tierney’s discussion of cultural capital and cultural integrity help the 
researcher develop an understanding, through the lens of CRT, the importance of campus culture 
in affirming student cultural identities.  
Students of color face unique challenges at PWIs (Feagin, Vera, & Imani, 1996) and are 
susceptible to racial discrimination and alienation that prevent them from engaging in the 
campus community. In addition, students of color will struggle to fit at an institution that does 
not offer organizations, events, and services that may be unique needs or desires for their culture. 
Identifying the experiences of students of color at a predominately white institution through the 
lens of CRT will serve the institution on how to serve better students, which will lead to higher 
rates of retention, in addition to being the best thing to do for students. “It is one thing to 
understand why students leave; it is another to know what institutions can do to help students 
stay and succeed” (Tinto, 2006, p. 6). While this study explores the relationship between campus 
culture and students’ academic and social engagement, the goal is to identify how to help 
students persist and succeed.  
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Chapter 3: Research Methodology 
Introduction 
While access to education has increased, the retention rates for minority students are still 
lower than the overall student population. A wealth of research exists regarding the success and 
persistence of minority students, but an increase in academic degree completion has not been 
achieved. Understanding the elements that shape minority student success is imperative to the 
future work force and ensuring educational equity. Throughout the literature, it is acknowledged 
that social integration and academic integration play a key role in the retention of college 
students. Exploring the campus climate for minority students is essential to understanding 
student behavior in regards to academic completion.  
The problem in this study is that little is known about how minority students perceive the 
effects on campus culture on their academic and social integration. The majority of minority 
students enrolled in post-secondary education attend a predominately-white institution, or PWI. 
However, the retention and graduation rates for minority students at PWIs are lower than the 
national graduation rates. One potential contributor to the low graduation rates for minority is 
their experiences while attending predominately White institutions. Campus cultures have the 
ability to influence students’ desires to engage in the campus community. According to critical 
race theory, power structures still exist to favor the majority culture (Delgado & Stefancic, 
2012).  
The purpose of this mixed methods case study was to explore the effects of campus 
culture on minority students’ perceptions of their academic success at a predominately White 
technical college in Pennsylvania. The study used retention models as identified by the literature, 
critical race theory, and studies investigating campus culture at predominately White institutions 
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to develop the conceptual framework. The results of this study will contribute to the growing 
body of academic research on the experiences of minority students at predominately White 
institutions and speak to the larger issue of racism and power that continues to exist in society 
and on college campuses. 
Research Questions 
A mixed methods case study approach was used to explore student perceptions of campus 
culture’s effect on their academic and social integration. The central question of the research 
study is: How do minority students perceive the effect of campus culture on their integration to 
campus? 
The following sub questions were explored: 
1. What are minority students’ perceptions of campus culture? 
2. How do minority students perceive campus culture’s effect on academic integration? 
3. How do minority student perceive campus culture’s effect on social integration? 
Based on the information gained from the literature review, the researcher hypothesized that 
minority students perceive that campus culture influences their success, including their academic 
and social integration. Specifically, the researcher hypothesized that minority students do not 
engage either because they have not found an enclave where they feel comfortable or because 
they perceive that they are not welcome in the campus community. This chapter provides an 
overview of the research design and rationale, the study site, data collection and analysis, 
selection of participants, and ethical considerations for the study.  
Site and Population 
Population description. The population of the focal institution is approximately 6000 
students, where approximately 90% identify as White. The institution practices open enrollment 
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and offers certificate, associate, and baccalaureate degrees. The institution is located in a rural 
environment in central Pennsylvania. The majority of students come from the region surrounding 
the institution, which is also predominately White. The city where the college is located has a 
population of just over 29,000, with a White population of nearly 81%. Four percent of the city’s 
population identifies as multi-racial, 13.5% identify as Black, and 2.6% identify as 
Hispanic/Latino. Many minority students enrolled at the institution are from urban centers. While 
some may be from predominately-white communities, the researcher’s experience has been that 
minority students tend to be from areas with much greater ethnic diversity. Table 1 lists specific 
institutional demographics 
A case study has a small number of participants with research occurring until saturation is 
reached. A sample of ten students participated in the research study. Seventy percent of the 
participants were male and 30% female, reflecting the demographic of the student body: 65% 
male/35% female. Sixty percent of the participants were African-American and forty percent 
were Hispanic/Latino. The study was limited to African-American and Hispanic/Latino students 
to represent to two significant minority populations at the site institution. Ninety percent of the 
participants are traditionally aged students and ten percent were adult students. Two participants 
had completed less than 2 semesters at the institution. The remaining 8 participants have been 
enrolled at the institution for at least 2 years, which allowed the researcher to delve into a wealth 
of student experiences.  
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Table 1. Institutional Demographics 
Enrollment, Fall 2014  Headcount - 6,378, FTE – 5,517   
     
Enrollment by Race  International 75 1.2% 
  African-American 201 3.2% 
  Native American 12 0.2% 
  Asian-American 58 0.9% 
  Hispanic 205 3.2% 
  Hawaiian 5 0.07% 
  Multiple Races 120 1.8% 
  White 5702 89.4% 
     
Enrollment by Sex  Male 4091 64% 
  Female 2287 36% 
     
Enrollment by Degree,  Bachelor/4 year degree 2768 43.3% 
  Associate & Certificate/1 & 2 year 2738 42.9% 
  Non Degree 872 13.7% 
     
Retention, 2012-2013 65%    
Retention by Race 
2012-2013 
 White 66%  
Associate and Bachelor 
Degree seeking students 
 Hispanic 54%  
  African-American 46%  
     
Graduation Rates, 6 
year, for cohort 
entering 2008 
51.8% Bachelor Degree seeking students   
Graduation Rates by 
Race 
 White 54.2%  
  Hispanic 33.3%  
  African American 9.1%  
     
Graduation Rates, 4 
year, for cohort 
entering 2010 
42% Associate Degree seeking students   
Graduation Rates by 
Race 
 White 45.4%  
  Hispanic 20%  
  African American 11.1%  
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Site description. The study was conducted at a technical institution in north central 
Pennsylvania where there is a significant gap in the first to second semester retention rate for 
African American students compared to the general campus population. There is also a gap in 
retention and graduation rates for all minority students compared to the general campus 
population. For the cohort of first-time full-time students that enrolled at Penn College in 2008 
pursuing a bachelor’s degree, the overall six-year graduation rate was 51.8%. When taking into 
consideration race, White students had a six-year graduation rate of 54.2%, Hispanic students 
33.3% and African-American students 9.1%. The institution offers associate, bachelor, and 
certificate programs and has a full time enrollment equivalent of approximately 6000 students. 
The student population is about 65% male and 35% female. Less than 10% of the student 
population comes from a racial background other than white. Students of color have anecdotally 
shared experiences of racism occurring on campus. In addition, in a Foundations of Excellence 
self-assessment conducted in 2009-2010, the institution determined diversity was an area that 
needed vast improvements. Thirteen recommendations were made regarding diversity on 
campus.  
The institution is open to the study being conducted and key stakeholders are excited 
about the results of the study, which will provide insight campus culture and the experiences of 
minority student at the institution. Gatekeepers that are aware of the project are the chief student 
affairs officer and the dean for first year programs and academic success. It was imperative to 
have these key staff members on board to ensure that the data is accessible and students are 
encouraged to participate. 
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 Other notable gatekeepers were the presidents of cultural organizations who allowed the 
researcher to attend meetings to recruit participants. As an insider, the researcher was able to 
establish a relationship with the presidents to encourage participation. However, as an insider, 
the students may have been hesitant to share in concern for their confidentiality and may have 
limited their feedback regarding institutional support. The researcher has an ethical obligation to 
protect the privacy and welfare of the study participants, which includes confidentiality. To 
ensure confidentiality, the researcher took precautions to protect student information. Focus 
groups were held during the day in a quiet meeting room. In addition, students were offered the 
opportunity to use a pseudonym to maintain anonymity. Records that may have the students’ real 
names are protected and only accessible by the researcher. Respondents were reminded that their 
participation was voluntary. Lastly, both Drexel University and the site institution ensure that no 
participants will be harmed through the the IRB approval process. This issue is addressed further 
in the Ethical Considerations section later in this chapter. 
Site access. As mentioned previously, key gate holders were supportive of the study. In 
addition, the site institution has a history of working with employees pursuing graduate study to 
conduct their studies. The institution also granted IRB approval upon receiving documentation of 
Drexel’s IRB approval. Historical data that the researcher requested was accessed through the 
institutions assessment office and from data that the researcher had access to due to their 
employment at the institution. The biggest challenge with site access was recruiting diverse, 
quality students to participate in the case study to completion. Students may have been unwilling 
or uncomfortable sharing their experiences. The researcher utilized existing relationships with a 
few minority students as initial participants and used snowball sampling to recruit additional 
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participants. There were minimal costs for this study. The researcher offered a $25 gift card to 
participants that completed all elements of the study. 
Research Design and Rationale 
 This study was conducted using a mixed methods case study approach to include focus 
groups, questionnaires, and the use of historical quantitative data from the site institution on 
retention rates, graduation rates, student engagement, and campus culture to create a more 
comprehensive understanding of minority student experiences. According to Creswell (2008a), 
“the basic assumption is that the use of both quantitative and qualitative methods, in combination 
provides a better understanding of the research problem and questions that either method by 
itself” (p. 552). A use of both quantitative data and qualitative data can best address the research 
questions in relation to how retention, engagement, and campus climate play a role in minority 
student perceptions of the campus’ climate.   
 Case studies are ideal when the researcher desires to develop an in-depth understanding 
of complex social phenomena (Yin, 2008). Since the purpose of this research is to provide 
detailed accounts of participant’s experiences and to compare those experiences for similarities 
and differences, the researcher will employed an instrumental case study approach. Instrumental 
case studies serve the purpose of highlighting a particular issue, which in this study will be the 
perceptions of minority students at a predominately white institution (Creswell, 2008a). 
The case study approach provided the researcher the ability to consider internal and 
external contexts for the bounded case, which is of benefit due to the investigation of culture of 
the site in relationship to student experiences. The case study is also ideal when considering Kuh 
and Love’s (2000) cultural perspective on student departure. Kuh and Love argued that departure 
is a group process, but that students depart for a variety of reasons, including individualistic 
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interactions with a variety of campus cultures and subcultures. A case study allows the 
researcher to develop an in depth understanding of a case that then can be analyzed to determine 
their generalization to the broader campus community.  
When conducting case studies, researchers should collect multiple forms of data. This 
was achieved in this study by utilizing several sets of existing data collected by the institution, a 
written questionnaire, and conducting focus groups. Historical data was collected first, 
questionnaires were distributed to participants both prior to conducting the focus group and then 
at the focus group meeting for participants that had misplaced the questionnaire or had not yet 
received one.  
Research Methods 
Data collection methods. The study collected data primarily through the use of existing 
campus climate survey data, individual questionnaires, photo collection, and focus groups. 
Quantitative data analysis was conducted on existing campus climate data. Two-tailed t tests 
were conducted on 22 items from a campus climate survey conducted in 2012-2013 to determine 
if there was a significant difference in perception of campus climate by white, Hispanic and 
African-American students. Questionnaires were provided the participants after historical 
campus climate data had been collected from the institution. The questionnaire asked participants 
questions about their social and academic experiences at the institution. Questions for the 
questionnaire and focus group were modified from Watson, Terrell, and Wright’s (2002) study 
on how minority students experience college. The qualitative responses were coded into themes 
and subthemes as they emerged from the data.  
Participants were provided the directions in Appendix C and asked to take three to five 
pictures of campus social and academic spaces that illustrate their perceptions of campus culture. 
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Participants were to write a brief three to five sentence description of the photo and how it 
illustrates their perceptions of campus culture. The descriptive responses were to be coded into 
themes and analyzed using HYPEResearch. However, only 2 participants returned photos with 
descriptions. Therefore the researcher elected to not include the photos in the data analysis.  
Two focus groups of five participants each were conducted. The use of the focus group 
allowed students to know they are not alone in their experiences. It also allowed for participants 
to build from each other’s experiences when sharing their perspectives. The focus groups were 
recorded and transcribed. The researcher also took field notes during the focus groups. 
Transcriptions were used to code data into themes. The researcher investigated the perceptions of 
the interviewees and rather than postulate themes, the researcher waited for them to emerge.  
Stages of data collection. Data were collected in two stages. The historical data were 
collected in the first stage in November and December 2014 through accessing institutional data 
available through the assessment office. Questionnaires were provided to participants as they 
joined the research study beginning in January 2015. Participants had a minimum of two weeks 
to complete the questionnaires with a deadline of Saturday, March 7 for submission. Focus 
groups were conducted on February 19 and February 26. It was essential to the success of the 
study that was implemented early enough in the spring semester that students were not be 
burdened with end of the semester projects. Even with the completion of data collection prior to 
the institution’s spring break, a few participants cited academic obligations as the hindrance to 
completion of the questionnaire. The deadline for questionnaire submission also allowed time for 
the researcher to conduct follow up interviews, if needed, and debrief the findings with the 
participants. A timeline outlining the process of data collection, analysis and reporting is 
available in Table 2.   
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Table 2. Data Collection Timeline 
Task  Date 
Conduct Pilot Study 
 
Gather historical institutional data 
 Retention & Graduation Rate 
Statistics 





Recruit participants January 2015 
 
Questionnaires and photo collection 




Conduct Focus Group/Groups February 2015 
 
Collect Participant Photos and Descriptions March 2015 
 
Code/Analyze Data March 2015 
Interpret Results March/April 2015 
Report Findings April/May 2015 
 
Description of methods. Due to the case study design, there were multiple collection 
methods. Questionnaires and focus groups were the primary method of data collection. Interview 
questions were open-ended, allowing participants to provide detailed information. In addition, 
the use of open-ended questions allows the participant to provide their own responses within the 
context of their social and cultural experiences (Creswell, 2008b). For a study investigating the 
social and academic experiences of students, focus groups allow for the participants’ perspective 
to be recorded in a deep and meaningful manner. The focus groups were recorded, transcribed, 
and coded for analysis as themes emerge. The researcher also took field notes during the focus 
groups, which were used to increase the validity of the data analysis. A focus group protocol was 
developed utilizing an existing interview protocol from Watson, Terrell, and Wright’s (2002) 
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study on how minority students experience college. The questionnaire is included in Appendix 
A.  
Participant selection. The researcher identified a few students that she personally knew 
may be interested in participating in the study. Additional participants were recruited through 
snowball sampling and campus advertising. Snowball sampling refers to the practice of asking 
current participants to refer other potential subjects that they believe would contribute to the 
purposes of the study. In addition, the researcher was able to attend a few multicultural student 
organization meetings to advertise the study to recruit additional participants.  
Data analysis procedures. Twenty statements from the institution’s 2012-2013 campus 
climate survey that relate directly to this study were analyzed by calculating the mean and 
standard deviation for White, Hispanic and African American students. Then an item by item 
analysis was conducted. For each statement, a two-tailed t-test was conducted between the White 
and Hispanic population and between the White and African-American population to determine 
if there was a significant difference in the population’s response to the statement. After the 
qualitative data was analyzed, each statement from the campus climate survey was assigned to 
one of the emerging themes. 
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Table 3. Data Collection and Analysis 
Research 
Questions      




Research Question Q1  
How do minority 
students perceive the 
effect of campus 
culture on their 











can provide detailed 
information in 




ended focus groups 
 
Semi-structured Focus 
Groups (In person) 
Open-ended questions  
 
Artifacts: Documents 
will be focus group 
transcripts 




Coding and thematic 
analysis 
 
 Codes & 
themes for 
interpretation 
 Similar and 
different 
themes 
 Visual data 
display 
 
Research Question Q2 
What are minority 
students’ perceptions 








can provide detailed 
information in 






qualitative open ended 
questions 
 Text data 
 
Artifacts: Documents 




Coding and thematic 
analysis 
 Codes & 
themes for 
interpretation 
 Similar and 
different 
themes 




What are minority 
students’ perceptions 











Historical data creates a 
broader understanding of 
campus culture 
Questionnaire with 
both quantitative close 
ended and qualitative 
open ended questions 
 
Historical campus 













 Visual data 
display 
 
Research Question Q3 
How do minority 
students perceive 
campus culture’s 
effect on academic 
integration? 
Variable: perceptions 
of campus culture and 







can provide detailed 
information in 




ended focus groups 
 
Semi-structured Focus 
Groups (In person) 
Open-ended questions  
 
Artifacts: Documents 
will be interview 
transcripts 




Coding and thematic 
analysis 
 Codes & 
themes for 
interpretation 
 Similar and 
different 
themes 
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Table 3. Continued    
Research 
Questions      
Mixed Methods Data  Collection 
Methods 
Data Analysis 
Research Question Q4 
How do minority 
student perceive 
campus culture’s 




of campus culture and 






can provide detailed 
information in 




ended focus groups 
Semi-structured Focus 
Groups (In person) 
Open-ended questions  
 
Artifacts: Documents 
will be interview 
transcripts 
 Text data  
Qualitative Software 
(HYPEResearch) 
Coding and thematic 
analysis 
 Codes & 
themes for 
interpretation 





Detailed descriptions for the bounded case are reported in chapter 4. The researcher 
utilized direct interpretation, drawing meaning participants’ experiences. Transcripts and 
questionnaires were coded in HyperResearch software using open coding. Codes were 
aggregated, combined, and reduced and then grouped into four themes. The researcher then 
developed naturalistic generalizations from analyzing the data, which allowed for learning to 
occur from the case (Creswell, 2013).  
Focus groups were be recorded and transcribed. The researcher sorted through the data 
and organized into codes, looking for themes. For the purposes of this study, open coding was 
utilized allowing themes to emerge from the data. Specifically, transcripts were reviewed and 
notes made regarding each focus group. Transcripts were reviewed to form initial codes and then 
reviewed for significant statements. The researcher paid particular attention to the recurrence of 
similar statements or sentiments from participants. Statements were categorized into coded 
themes. Lastly, all the data was reviewed to develop the big picture themes presented by the 
case. Significant statements from the participants are categorized by theme outlined in Chapter 
Four. The use of narratives in case studies are powerful for illuminating the experiences of the 
participants. Utilizing these descriptions in the reporting required organized coding.  
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Once the qualitative data were analyzed for each of the data collection methods - focus 
groups and questionnaires– the codes from each were be cross analyzed for codes or ideas 
occurring across the multiple collection methods. In addition, the findings from the quantitative 
data are presented within the context of the themes that emerged from the qualitative data. This 
increases the validity of the study. The multiple collection methods triangulate the survey data.  
As standard to case study, findings are reported through various means. Themes are 
reported through the use of figures. The quantitative data are presented through the use of tables. 
Vignettes and narration from participants are presented to describe and elaborate on each theme. 
  




Review and form initial codes
Review for significant statements
Analye for repeated 
information 




presented by the 
data
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Pilot Study  
The researcher used the pilot study to determine the constituents’ ability to understand 
and answer the questions on the questionnaire and focus group instruments.  The researcher 
focused on the comfort level of the constituents with the content and structure of the 
questionnaire and focus group protocol. This includes understanding directions and the focus 
group having a conversational flow. Based on the results of the pilot study, adjustments were not 
needed to the instruments.  
Site Description 
The pilot study was conducted at the site institution, a technical institution in north 
central Pennsylvania where there is a significant gap in the first to second semester retention rate 
for African American students compared to the general campus population. There is also a gap in 
retention and graduation rates for all minority students compared to the general campus 
population. The institution offers associate, bachelor, and certificate programs and has a full time 
enrollment equivalent of approximately 6000 students. The student population is about 65% 
male and 35% female. Less than 10% of the student population comes from a racial background 
other than white. Students of color have anecdotally shared experiences of racism occurring on 
campus.  
Methodology 
 The pilot study was conducted using the questionnaires and photo collection protocol. 
Two students involved in campus life were recruited to participate in the pilot study, one 
African-American female and one African-American male student. The questionnaire and photo 
collection protocol were provided to the participants in a paper format. Participants were 
instructed that they could return their responses electronically or via written response. The 
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questionnaire and photo submission are designed to explore students’ perceptions of campus 
culture and student perceptions on how the culture affects their academic and social integration.  
 The response rate for the questionnaire was 50%. The response rate for the photo 
collection was 0%. The questionnaire responses were typed into a text file and imported into 
HYPEReasearch for open-ended coding.  
Results and Interpretations 
During the open coding process six codes were developed to appropriately communicate 
the findings and are as follows:  
 Campus Involvement Leads to Increased Student Engagement 
 Engagement Leads to Retention 
 Ease of Access to Academic Support 
 Feelings of Isolation/Alienation 
 Institutional Acknowledgement  
 Institutional Support and Events. 
Each of these codes are relevant to research question and bring to light initial findings for the 
study. The questions in the pilot questionnaire do investigate the issue to student perceptions of 
campus climate and its effect on student engagement. The overall finding is that students of color 
do experience marginalization and feelings of isolation on campus. The data shows that there is 
adequate academic resources and institutional support. The data also demonstrates that campus 
involvement increases social engagement and also suggests that increased engagement 
encourages student retention.  
 One participant responded to the questionnaire in an appropriate amount of time. It was 
found that the questionnaire was understandable and a reasonable document to complete. The 
MINORITY STUDENT PERCEPTIONS   65 
participant did express uncertainty about the photo collection and opted not to complete that 
section of the study. This may present a challenge to the researcher if participants in the study 
elect to not collect photos. However, the data from focus groups, questionnaires and institutional 
data will be sufficient to answer the research question.  
Conclusions 
The assessment instruments work effectively to gather data needed to answer the research 
question and participants responded in an appropriate time frame. The researcher then progressed 
with the study and continue to data collection.  
Reliability and Validity Procedures  
 To address reliability and validity, the researcher utilized data triangulation and member 
checking. Methodological triangulation was used in this study, with the data collection 
happening through multiple approaches occurring in phases to increase the researcher’s 
confidence in the interpretation of data (Denzin, 1984). In addition, member checking was 
utilized to solicit participant feedback on the credibility of the findings. Participants were 
provided the summary of findings from all data collection and analysis for review and asked to 
provide any corrections or changes. According to Creswell (2013) Lincoln and Guba identified 
member checking as the most critical for ensuring credibility. In addition, the purpose of this 
study is to highlight the voices and narratives of students of color. It is essential that the 
researcher ensure those voices are being correctly represented, as will be addressed in the next 
section on ethical considerations.   
Ethical Considerations 
 Researchers must consider the ethical implications of their research. This researcher 
believes firmly in the concepts of utilitarianism and does no harm. In addition the researcher has 
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completed CITI certification. A copy of the certificate is provided in Appendix D. The researcher 
must ensure that the benefits of the study outweigh the potential costs and that participants are 
not harmed. The concept of best practices many times is sufficient to ensure that participants are 
protected. In addition, institution IRB processes protect human subjects. IRB approval was 
obtained at Drexel University in July 2014. The study site granted IRB approval in July 2014 
upon receiving documentation of Drexel’s IRB approval.   
In order to ensure the protection of participants and to meet IRB guidelines, participants 
were informed of their role in the study, the purpose of the study, and what will be done with the 
results. Interview participants were ensured that their identity will be kept confidential and 
offered the opportunity to use a pseudonym. Participants were ensured that they can leave the 
study at any time. A signed consent form was utilized and a copy provided to the participants 
outlining their rights and protections during the study, as well as ensuring that participants 
understand that their participation in the study is voluntary.  
Due to the nature of the research, participants were asked to reflect on their experiences 
at the site institution and asked about instances of racism or discrimination on campus. Because 
of the sensitive nature of some of these questions, the researcher needed to be prepared to refer 
students to counseling if needed. The institution has counseling services available to students 
free of charge. The researcher provided information about counseling services to the participants 
in advance.  
In addition, the researcher must be committed to a valid and reliable outcome by not 
engaging in research misconduct. Johnson and Christensen (2008) cited the U.S. Office of 
Science and Technology Policy definition of research misconduct as, “fabrication, falsification, 
or plagiarism in proposing, performing, or reviewing research, or in reporting research results” 
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(p. 103).  The researcher must be committed to reporting accurate results, even if the null 
hypothesis is found to be true. By following best practices, the researcher can avoid research 
misconduct, which may be committed intentionally or recklessly.  
Summary 
 The purpose of this study was to explore minority student perceptions regarding campus 
culture and how campus culture relates to their academic and social integration. The research 
questions are answered through the collection of historical data, focus groups, and 
questionnaires. Participants were recruited using snowball sampling after initially contacting 
students with which the researcher has established relationships. The focus groups were recorded 
and transcribed. Questionnaire responses were also transcribed. The researcher then used 
qualitative data analysis software HyperResearch to organize the data, code data, and identify 
themes. The researcher received IRB approval through Drexel University and used best practices 
to protect participants. This chapter has outlined the research methodology used to answer the 
research questions.  
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Chapter 4:  Finding, Results, and Interpretations 
 The primary purpose of this mixed methods case study was to explore the effects of 
campus culture on minority students’ perceptions of their academic success at a predominately 
White technical college in Pennsylvania where the retention and graduation rates vary drastically 
dependent on students’ race or ethnic background.  For the cohort of first-time full-time students 
who enrolled at Penn College in 2008 pursuing a bachelor’s degree, the overall six-year 
graduation rate was 51.8%. When taking into consideration race, White students had a six-year 
graduation rate of 54.2%, Hispanic students 33.3% and African-American students 9.1%. See 
Table 4 for graduation rates. Chapter 4 begins with an overview of findings for the case study, 
followed by descriptions of the findings topically, and finally a results and interpretations 
section.  
Table 4. Graduation Rates by Race 
Bachelor’s Degree Students Six Year Graduation Rates, 2008 Cohort 
 Overall African 
American 
Hispanic White 
Entering Cohort 380 11 9 330 
Graduates 197 1 3 179 
Graduation Rate 51.8% 9.1% 33.3% 54.2% 
 
Associate’s Degree Students Four Year Graduation Rates, 2010 Cohort 
 Overall African 
American 
Hispanic White 
Entering Cohort 932 63 20 796 
Graduates 391 7 4 361 
Graduation Rate 42.0% 11.1% 20% 45.4% 
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The current investigation was designed to answer the central research question: How do 
minority students perceive the effect of campus culture on their integration to campus? 
The following sub questions were also explored: 
1. What are minority students’ perceptions of campus culture? 
2. How do minority students perceive campus culture’s effect on academic integration? 
3. How do minority student perceive campus culture’s effect on social integration? 
Questions were answered through the data collection process of case study research and 
the findings presented are a summation of the data collection and analysis of quantitative data 
from the institution’s 2012-2013 campus climate survey, student questionnaires, and focus 
groups. Ten students participated in two focus groups to share their experiences at the institution. 
The 10 participants were also provided a questionnaire prompt to complete to supplement the 
information collected through the focus group. Four students returned completed questionnaires and 
two returned photos with short descriptions. The researcher did not include the photos and 
descriptions in the data analysis due to the low response rate.  
The focus group protocol and questionnaire was adapted from Watson et al. 2002. See 
Appendices A, B and C for research protocols. Focus groups were recorded and transcribed. Then 
focus groups, questionnaires, and photo descriptions were coded using Merriam’s (2009) step-
by-step process of analysis. Transcripts were initially open coded. Codes were then refined, 
sorted and grouped using axial coding. Findings were then categorized into four themes.  
Qualitative data were analyzed primarily through the use of Researchware Inc.’s 
HyperResearch software program. In addition, data from a campus climate survey conducted in fall 
2012 was analyzed to increase the researcher’s understanding of the campus culture. The climate 
survey was sent to a sample of 2500 students, of which 1051 or 42% responded. Of the respondents, 
91% were White, 2% were Hispanic, and 3% were African American. The items on the campus 
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climate survey were categorical and scaled questions. Categorical questions allowed data to be 
analyzed by various demographics, specifically race for the purposes of this study. Scaled 
questions were on a 7-point scale.  
An item-by-item analysis was done and t tests were conducted using Microsoft Excel to 
analyze responses to the campus climate survey to determine significant difference by racial 
identification. Once the qualitative data were analyzed, the individual statements from the 
campus climate data were reviewed to determine if statements from the assessment could be 
matched to the major themes. Statements were able to be matched to themes and the quantitative 
analysis of those statements is discussed in the findings for each theme. A mixed methods case 
study approach was used to gather rich, detailed data that accurately displays student perceptions of 
the culture at the institution and the role of culture in their success. Member checking was 
employed to ensure that students’ perceptions were accurately represented in the findings of the 
study. The chapter concludes with brief possible explanations for the findings, as well as 
potential solutions to the problem under study.  
Participant Profiles 
 Ten currently enrolled students at the institution participated in the study. All students 
had completed at least one successful semester at the institution, and 70% had completed at least 
60 credits at the institution, achieving sophomore status. Sixty percent of the participants were 
African-American and 40% Hispanic. Seventy percent of the participants were male and 30% 
female, which is representative of the institution’s enrollment, which for the fall of 2014 was 
64% male and 36% female.  
Students represented a variety of majors, including Applied Human Services, 
Architectural Technology, Early Childhood Education, Business Management, Dental Hygiene 
and Nursing. Forty percent of participants had between a 2.5 and 3.0 GPA, 40% had above a 3.0 
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and 20% had between a 2.25 and 2.5 GPA. Ninety percent of participants were involved in a co-
curricular activity. All 10 students participated in a focus group. Fifty percent completed the 
questionnaire. Participant profiles are outlined in Table 5. 
Andrew is a 20-year old student from Queens, NY. Andrew is pursuing a bachelor of 
science degree is aviation maintenance technology and has completed 3 years at the site 
institution. Andrew lived in an off-campus apartment near campus with other members of his 
fraternity, Sigma Pi. Andrew was also active in the campus programming board.  
Alan is an adult student learner who commutes from Sayre, PA. Alan is not involved in 
student organizations. Alan earned a certificate in applied technology studies, masonry emphasis 
from the institution in spring 2012 and continued at the institution to earn his associate of applied 
science in building construction technology, masonry emphasis.  
Vinny is pursuing his second degree at the site institution. He graduated in 2011 with an 
associate of applied science in individual studies. He is currently pursuing a bachelor of science 
in emergency management. Vinny is actively involved in his fraternity, which is historically 
white, and lives in an off campus apartment with some of his fraternity brothers. During his 
previous enrollment at the college, he was also an orientation leader and worked at the student 
activities office. Vinny’s hometown is Brooklyn, NY. However, from the time of his graduation 
in 2011 to re-enrolling at the site institution, he remained in Williamsport, PA. Vinny is also on 
active duty with the National Guard. 
Quinn is a 21-year-old student from York, PA. Quinn is on the basketball team and lives 
on campus where he serves as a resident assistant. Quinn is also involved in the multicultural 
student organization Minorities Lending Knowledge. Quinn is pursuing a bachelor’s degree in 
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applied human services and transferred to the institution after completing a semester at LaSalle 
University.  
Wil grew up in New York City, but his family has relocated to Lancaster, PA. Wil’s 
family immigrated from the Dominican Republic. Wil lives on campus and is a resident assistant. 
He is also actively involved with the multicultural organization Minorities Lending Knowledge. 
Wil completed an associate’s degree in architectural technology in spring 2015 and is pursuing a 
bachelor’s degree in building science and sustainable design.  
Norma is a 20-year-old student from Port Royal, PA pursuing an associate degree in early 
childhood education. She has completed 3 semesters at the institution and lives on campus. 
Norma is involved with the cultural organization Minorities Lending Knowledge and has 
expressed interest in establishing a Hispanic/Latino student cultural organization.  
Kacie is a 23-year-old student from Harrisburg, PA. Kacie lives on campus and serves as 
a resident assistant. Kacie is the president of the cultural organization Minorities Lending 
Knowledge and has served as a summer orientation leader. Kacie is pursuing a bachelor of 
science is applied human services.  
Duncan is a 21-year-old student from Kunkletown, PA pursuing a bachelor of science 
degree in nursing. Duncan is involved in a cultural student organization and is a summer 
orientation leader. Duncan lives in an off-campus apartment.  
Kate is an 18-year-old first year student from Kennett Square, PA. Kate is enrolled in the 
pre-dental hygiene bachelor’s program. Kate is involved in the cultural organization Minorities 
Lending Knowledge. Kate lives on campus.  
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Nate is a 24-year-old student from Philadelphia, PA. Nate transferred to the institution in 
fall 2011 from Lock Haven University and is pursuing a bachelor’s degree in business 
administration. Nate lives in an off-campus apartment and plays on the men’s basketball team.  
 
Table 5. Participant Profiles 













Fall 2012 2.92 126 20 M 
Alan African-
American 



















Spring 2013 3.18 72 21 M 




Fall 2012 2.92 64 21 M 
Norma Hispanic Cultural 
Organization 









Fall 2010 3.09 119 23 F 
Duncan Hispanic LGBT Student 
Organization 
officer 
Fall 2012 3.35 55 21 M 
Kate Hispanic Cultural 
Organization 
Fall 2014 3.71 14 18 F 
Nate African-
American 
Basketball Team Fall 2011 2.60 95 24 M 
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Findings 
 The purpose of this section is to provide an understanding of the participants’ 
perceptions and experiences, specifically in their own words. Quotes presented in this chapter are 
in the participants’ voices as they wrote or spoke them Summarized experiences are also 
described by the researcher. Coding and analysis of the data revealed 4 major themes: a) Campus 
Climate, b) Campus Involvement, c.) Support of Faculty and Staff, and d) Positive Academic 
Experiences. The campus climate theme deals with participants’ perceptions and experiences 
regarding the incisiveness, or lack thereof, of the institution and is divided into two sub-themes: 
peer relationships and institutional support. The campus involvement theme addresses the role 
that campus involvement serves in the participants’ experiences and integration to the institution. 
The campus involvement theme includes one subthemes: positive engagement. The support of 
faculty and staff theme addresses participants’ perceptions of the roles that faculty and staff play 
in their success. The positive academic experiences theme deals with students overall satisfaction 
with the quality of their academic experiences. Ten elements comprise the four themes and three 
subthemes. Figure 4 illustrates the four themes, two subthemes, nine elements and the 
relationships to the literature streams outlined in Chapter 2.  
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Figure 4. Findings and themes 
Campus Climate. The Campus Climate theme deals with the participants perceptions of 
campus climate. There are two subthemes: institutional support, which deals with participants 
perceptions of how the institution’s support contributes to the climate and peer relationships, 
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Relationships subtheme, there are three elements: Experiences Racism, Stereotyping & 
Microaggressions, Visibility & Vulnerability and Feelings of Isolation, Alienation and 
Segregation. Twelve statements from the campus climate survey deal directly with the campus 
climate theme. The 12 items, including mean and standard deviation by race, are listed in Table 
6.  
Table 6. Campus Climate Assessment Items Relating to Campus Climate Theme 
Campus Climate Selected 














To what extent do you 
experience a sense of 
belonging or community at 
this college?*+ 




Are there are visible signs of 
support for diversity on 
campus?+ 




Please indicate your level of 
satisfaction with how 
diversity is acknowledged 
through your academic 
school? 




Please indicate your level of 
satisfaction with how 
diversity is acknowledged by 
students? 
4.67 1.52 4.68 1.85 4.17 1.42 Campus 
Climate 
During the current term at this 
college/university, to what 
degree: Are you accepted by 
students at this 
college/university 




During the current term at this 
college/university, to what 
degree: Is it easy for you to 
make new friends at this 
college/university+ 
5.19 1.54 5.90 1.40 4.96 1.33 Camus 
Climate 
During the current term at this 
college/university, to what 
degree: 
Respect by students for other 
students of different 
racial/ethnic backgrounds* 
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Table 6. Continued        
Campus Climate Selected 














To what degree are people 
treated equally, on this 
campus, regardless of their: 
Race/ethnicity* 




How often have you heard 
students make insensitive or 
disparaging remarks 
regarding people of differing: 
Races/ethnicities* 
4.99 1.75 4.92 2.00 4.00 1.78 Campus 
Climate 
To what degree do you agree 
with the following statements: 
I feel as though I belong to 
this campus community.*  
 
5.33 1.57 5.38 2.02 4.73 1.64 Campus 
Climate 
To what degree do you agree 
with the following statements: 
I would recommend this 
college to siblings or friends 
as a good place to go to 
college.  
5.82 1.41 5.74 1.83 5.39 1.41 Campus 
Climate  
*Reject null hypothesis in comparison to Hispanic population, p ≤ .05  
+ Reject null hypothesis in comparison to African-American population, p ≤ .05 
 
Each of the 12 statements were analyzed by conducting two 1-tailed t tests, one comparing the 
mean of scores for White students to Hispanic Students and one comparing the scores for White 
students to African American students. For each set of statements the researcher hypothesized 
that the White population of students would perceive the campus climate to be more welcoming 
than Hispanic or African-American students, p ≤ .05.  
For eight statements, the null hypothesis was rejected, indicating that there was a 
significant difference in perception based on race. The reader must remember that the campus 
where the research took place is approximately 90% white. These statements are indicated by an 
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asterisks (comparison between White and Hispanic population) or a cross (comparison between 
White and African-American population) in Table 6.  
Based on the analysis of the campus climate data, a pattern begins to emerge that there is 
a difference in student perceptions of the inclusiveness of the campus, including students and 
institution. The focus groups and questionnaires delved into the experiences of participants to 
further explore their perceptions of campus culture. Two subthemes emerged from the focus 
group and questionnaire data analysis: institutional support and peer relationships.  
 Institutional support. When discussing the role of the institution in campus climate, 
participants felt that while there were good intentions at times, that the institution does not 
provide adequate support for minority students. One key indicator of this lack of institution 
support is the first item listed in Table 6 from the campus climate survey: To what extent do you 
experience a sense of belonging or community at this college? Both Hispanic and African-
American populations significantly rated their sense of belonging lower than White students at 
the institution. One African-American male participant shared multiple experiences of being 
questioned by campus police. In one instance the student, who is on the men’s basketball team, 
was followed by campus police from near the campus gym to his apartment and accused of 
breaking into the gym until he convinced the officer he was actually on the basketball team. The 
same student shared another instance where he was working out on campus in an open field: 
You see we got a weight vest on, we got tennis balls, cones everything. 
This cop parks on the other side of the Field House, sits there to watch us 
then he comes around, gets out of his car with his hand on his gun he is 
like why are you out here? Like why are you out here? I am like, “We are 
just working out.” 
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He was like, “Do you work here?” I am like, “Yeah, but it’s closed on 
Saturday so there isn’t anybody going to be in here.” He is like, “Well this 
is not open to the public.” Okay, there is no gates or nothing around this. 
You want to stop me for it?  
An African-American female student shared her reaction to a recent message sent out by the 
college regarding racially charged messages on anonymous social media sites, like Yik Yak and 
Fade.  
I feel like if it was genuine [the administration] would have apologized 
and sent it to minority students. You send it to the whole student body, 
yeah they all needed to understand it but they weren’t affected by it. Like 
there was no outreach to say if you guys felt personally targeted or if you 
saw this or if you were hurt by this, go to this person or contact this 
person. 
Students spoke specifically to the lack of events that they find appealing being hosted on 
campus. One student shared, “There doesn’t seem to be much besides the occasional round table 
and multicultural event.”  
Another participant referenced an event from the institution’s annual parent and family weekend, 
Like we said, like the campus tries interaction, but they don’t bring what 
we want to bring. Like dueling pianos last year, it was really cool, but 
every black song we requested….did not get played. Well I want to 
interact too I want to sing along, right? But it’s like and then like if they 
did play like a rap song it was your typical Tupac song that everybody 
knows. 
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Last, in regards to institutional support, a student shared a discomfort for the use of the term 
“tolerance” and shared their feelings on being appreciated at the institution, “I don’t know if I 
could honestly say the campus demonstrates an ‘appreciation’ for my racial/ethnic background.  
There is tolerance shown for my racial/ethnic background but as far as feeling appreciated, I 
don’t.” Another participant elaborated, “You never know much of you these White people could 
walk around here like we just tolerate you because you are here. It doesn’t mean we are actually 
friends though, you know?” 
Peer relationships. The Peer Relationships subtheme deals with the elements: 
Experiences Racism, Stereotyping & Microaggressions, Feelings of Isolation & Alienation, and 
Visibility & Vulnerability.   
Experiences Racism, Stereotyping & Microaggressions. 
In Table 6, the following two Campus Climate Assessment items were found to have 
significant difference for the Hispanic population: 
 To what degree are people treated equally, on this campus, regardless of their 
race/ethnicity 
 How often have you heard students make insensitive or disparaging remarks 
regarding people of differing races/ethnicities? 
Experiencing racism, stereotyping, and micoaggressions had the highest frequency of coded 
occurrences within the qualitative data analysis. Ninety percent of the participants in the study 
had at least one instance where they identified they had personally experienced racism, 
stereotyping or microaggressions in their experiences at the college. This element addresses to 
daily experiences of students of color in regard to dealing with discrimination. This section will 
deal specifically with discrimination from participant’s peers.  
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Andrew summed up his perceptions in stating, “I feel that because of color I’m looked 
down upon by other students on campus that aren’t necessary in my major.” Kate shared an 
interaction she had with her roommate shortly after arriving on campus.  
She told me she was really nervous because I guess she could tell with me 
and my roommate that we weren't White because of our last names. And 
she was scared because she hasn't had many experiences and she said that 
the only people she's encountered, um, in her life that were Black that 
she's had bad experiences and she just doesn't like Black people. 
Vinny shared his experiences with students commenting on an article released on campus 
safety and the community near the institution, which has a high percentage of African-American 
residents. ” Somebody was saying because [college was ranked on a colleges with most crimes 
list] "thank you Black people."  How ignorant is that? . . .And when you look at it the school is 
majority White, and the majority of these things are being caused by white students… They just 
see outside [the campus] perimeter, you know, the ghetto is over there, the hood, and it is just 
black people going around causing crimes. They just blame Black people.” Vinny also explained 
how his friends and acquaintances have certain expectations of him because of his race, “One 
things is like when I play sports, for some reason everyone expect me to be able to play 
basketball. I've never played basketball a day in my life. And they just I got looked at because 
I'm Black so I'm supposed to know everything about basketball, or football, And that's 
something, I don't play football or play basketball. I don't play sports. I like to run. I like to do 
track. And the thing is about that is, ‘You’re Black, of course you know how to run, because you 
are running from the police.’” 
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Several participants shared hearing racial slurs or incidents of direct racism. Andrew 
shared an experience when he was walking past a friend’s off-campus apartment, “So, he was 
trying to say hi to me, but and I didn't notice until a little late and I yelled it back at him. And 
then off the bat, I heard one of his friends yell the N word.” Quinn shared a similar experience in 
a residence hall, 
I had an incident my very first semester here we had, I guess a White 
student in Dauphin yell the N word  and we are going up the elevator and 
we can hear them because we are stopped them like really. It was a big 
group of students so I mean you can’t go far, but we didn’t, we just took 
like the right precautions and went to the police and told them what 
happened and he eventually got caught and [a staff member] helped us out 
with that too. So because she helped us out, he wasn’t allowed on campus 
next semester.  
Kacie shared her experiences interacting with her peers.  
When I first came here like when I first got to school that’s when I had a 
lot of my bad experiences. I remember like the one time I figured I was 
over by the Field House like in between the Field House and the soccer 
field and that used to be where they all parked their diesel trucks at, and 
they would hang their confederate flags and I don’t know. It was some big 
thing it was like a rally where. . .Black people avoided walking there at a 
certain time, because they would all be out with their trucks, people 
walked by, they would rev their engines and I remember one time I was 
walking and like one of the guys spit in front of me. It was like right as I 
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was walking, he spit and he just looked at me. I looked at him. I was 
pissed because I think spitting is one of the most nastiest things you can do 
to a person. Like that just means like you are scum to the earth, like 
spitting on somebody… Yeah so I am like it didn’t touch me like the spit 
didn’t land on me so I let it go. 
She also explained a second experience where she was concerned for her physical safety. 
[A friend] and I were walking across campus my freshman year and this 
big truck came up on the sidewalk, speeding at us. As we jumped out of 
the way, they yelled the N word out the window. We went to campus 
police and their response was, “What do you want us to do about it?” 
Several participants shared experiencing discrimination or racial prejudice when using 
social media. One participant shared, “Stereotyping is seen daily anonymously on apps such as 
Yik Yak and Fade or even walking to class, overhearing conversations.” Vinny commented on 
his perceptions, “Comments [on anonymous social media sites] tend to be focused on Black 
people.” Alan reflected on his perceptions based on interactions with his classmates. 
It’s like they’re scared of Black males here. Like they feel that. Like 
they're in jeopardy of something… that is why there are comments like, 
um, we better travel in a lot of numbers and stuff if you are going to go to 
this store, cause, cause they feel scared of the neighborhoods around here 
or whatever.  
Kacie shared insight on her perception of the culture.  
You can’t be afraid, well you can’t be surprised once you hear maybe the 
N words thrown around sometimes it’s going to happen. Like no matter 
MINORITY STUDENT PERCEPTIONS   84 
where you, it’s going to happen because that’s just I guess I want to say 
well yeah it is the campus culture in a way. 
One of the most powerful statements came from Vinny who shared overhearing White 
students comment on the departure of African-American students from campus after their 
first year.  
You know what I heard the other day? Usually around start up time there 
is a lot of Black students that go to the field house and play basketball. He 
said, those are the guys you won't see here next semester. Those are 
usually the ones who fail out. 
Feelings of Isolation & Alienation. The Feelings of Isolation and Alienation element 
deals with students feeling out of place at the institution perceived to be a result of their racial or 
ethnic background. The reader must remember that for the Fall 2014 semester 89.4% of the 
student population identified as White, 3.2% as Hispanic, 3.2% as African American, with the 
remaining 4.2% of students identifying as multi-racial, Asian-American, Native, American, 
Hawaiian or international. Through the data, the isolation students feel due to a small community 
of students that are non-white becomes evident, notably as the vast majority of participants were 
raised or lived for a significant number of years in urban centers or geographic regions with more 
racial and ethnic diversity. As the quantitative data in Table 6 demonstrates, African American 
students felt it was significantly more difficult to make friends than their peers. This section will 
share students’ feelings of isolation, alienation or segregation.  
One participant describes the visibility of separation between students of difference races: 
You can always see this on campus activities …that separation, because I 
don’t know like I can. I am very attentive so I notice a lot of things so I 
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can walk into it. I walk into a lot of buildings and I can just see the 
separation like crazy from Hispanics and Blacks and then White people. 
Another student shared his experience with classmates,  
They are really standoffish, no hi or anything, unless you step to them 
with a question or something like that. It appears I don’t even exist. And 
that’s all across the board, almost every class I’m in. You have to reach 
out. You have to take the initiative to reach out. 
The same participant elaborated, “The White males, I've said they stick together, but they are 
also standoffish. They have like their own little set group. You have to be part of this group to be 
in with them.” 
 Kacie shared her experiences in the residence halls, “You won’t find the Black people 
and all the minorities and then they are hanging out in the outskirts is everybody just kind of like 
staring at the table.” Another student shared his initial feelings of standing out, “I remember first 
coming here as a freshmen and going to the library and getting a weird stare from a lot of people. 
I was wondering, ‘Is this the first time they have seen a Black guy?’ and it was a little weird for 
me.”  
Another participant, Kate, shared at one point that she felt she was misled about the diversity 
of campus. She shared, “My first couple days were kinds uncomfortable. All I saw were like 
pickup trucks and guys doing donuts.” Kate also shared her experiences in an academic lab 
where she felt visible as the only minority. 
[My roommate] needed patients to do a cleaning so I took part in that. 
And, um, it was bad walking in, and they were all White. I kind just like 
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froze a second. And thought, "What did I get myself into?" This is what I 
am going to be doing. 
During the study, Andrew shared that he just felt a “racist vibe” on campus. When asked to 
elaborate, he stated, “Like when you walk into the room you just feel like everyone is starting at 
you. It was something like that. Like they've never seen someone like me before? Is this there 
first time seeing someone of color? I was just a little freaked out.” 
Visibility & Vulnerability.  The element Visibility & Vulnerability addresses 
participants’ perceptions of feeling visible due to the lack of other minority students and feeling 
exposed which led them to behave in ways to avoid being noticed or stereotyped. Participants 
shared their difficulty adjusting to a predominately White environment when coming from a 
more diverse culture of origin, but that with time adjusting to the new environment is possible.  
When asked how she would describe campus to a potential new student, Kacie said, 
“Don’t expect to go into class and see people that look like you, people that can relate to you 
because more than likely you won’t see that.” Kate shared her feelings of visibility in not 
portraying a certain image, “Since arriving to [college] I noticed that there were little to no 
students that looked like me. I believe I stick out like a sore thumb in many of my classes and I 
would not like instructors or future patients to see me differently because I do not fit the typical 
dental hygiene student image.” Wil shared that adjusting to campus has been easier since his 
family moved out of New York City to a predominately white community in Pennsylvania. 
When talking about the college in reference to adjusting to a culture different than his culture of 
origin, he shared, “So now it does feel like home. After a while you kind of get used to it 
psychologically.” Wil summarizes, “You’ve always got to be aware of your surroundings, 
because you are different you are going to stand out no matter what.” 
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Participants specifically addressed issues such as not drawing attention to yourself to be 
seen as a racial stereotype. Kacie shared her experiences when in public campus spaces, “My 
first semester, I would turn my phone on silent in the cafeteria. I was afraid it would ring and 
everyone would stare because of my loud ringtone. I spoke quietly with my friends and tried not 
to draw attention to myself.”  Quinn communicated the importance of not behaving in ways that 
are believed to be stereotypical, “If you want people to recognize you make sure it’s like a 
positive way. Make sure you respect yourself and remember who you are.” Wil shared this 
sentiment in stating, “Don’t give them a reason to talk about you.” 
Last, in relation to visibility, minorities feel a sense of responsibility for making their 
own success, establishing communities and supporting other students from similar racial 
backgrounds. Wil shared his feeling that minority students have to work harder to accomplish 
their goals, “ [W]e don’t have that privilege, we don’t come from money, we don’t come from 
none of that, so we got to work harder. We got to work harder that’s what people don’t 
understand.” 
Duncan explained that he did not select the school for its cultural environment, but that 
there are other factors to consider about the institution. “[T]his is a school that are largest 
population is white males and now you're going to cope with that and find a way to connected 
with people who are of, you know, the same culture.  If you're here looking for cultural 
experiences we have organizations dedicated to that. Um, don’t don’t base your opinion on a 
college solely because it's a population might not be tailored to you.” Kacie explained that 
regardless of the environment, she is determined to succeed, “I came to school for an education 
and that is what I plan on getting.  I won’t allow the atmosphere of the campus to interfere with 
my future or what I want to do.” Kacie also shared her sense of responsibility for supporting 
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other students, “I want to be there for other students and also be a support system for minority 
students that are looking for a familiar face. I know how it feels to want to relate to someone so I 
want to give others that opportunity.” 
Duncan shared his feelings of responsibility for educating those making biased statements via 
social media sites: 
So it comes down it, if we want to see change were going to have to be on 
top of that. We have to almost write a full on paper in how many 
characters that they can you get on those things that, you know, this was 
the problem with that. This, this was the data that they should have 
released compared to what they actually released. This is why you are 
wrong and hit the send button, but I mean it is something that angers me. 
Campus Involvement. Campus Involvement elements were the second highest 
frequency among the coded qualitative data. Campus Involvement has one subtheme: positive 
engagement. Positive engagement encapsulates the elements of: (a) Student organizations 
playing a vital role in building relationships and (b) Campus Programs and Events. Campus 
programs and events was discussed briefly under Institutional Support in identifying that 
participants perceived a lack of diverse programming and a lack of campus sponsored programs 
that address the interests of students of color. This section will address participants’ positive 
experiences with campus programs and events. Table 7 demonstrates that students that identify 
as African American, Hispanic, and White are fairly equally satisfied with how diversity is 
addressed through campus events.  
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Table 7. Campus Climate Items relating to Campus Involvement 
Campus Climate 














Please indicate your level 
of satisfaction with how 
diversity is acknowledged 
through Campus Events? 
5.12 1.54 5.12 1.45 4.74 1.52 Campus 
Involvement 
*Reject null hypothesis in comparison to Hispanic population, p ≤ .05 
+ Reject null hypothesis in comparison to African-American population, p ≤ .05 
 
When analyzing the qualitative data, a code addressing one of the elements of campus 
involvement was present in every focus group and questionnaire collected. Participants’ shared 
how involvement on campus led to making friends and connecting with the community as well 
as the role campus programs play in demonstrating support for underrepresented populations. 
The findings for this theme are grouped into the following categories: campus involvement and 
student organizations leading to positive engagement, involvement for the purpose of creating 
community, and involvement assisting students in coping with what is perceived as an 
unwelcoming environment. 
Student organization and campus involvement leading to positive engagement. This 
element addresses participants’ perceptions that attending campus events, taking on a leadership 
role, or participating in a student organization or sports team provided a positive experience that 
connected them to the institution.  
Kate shared that one campus event was integral to her connection to campus. She stated 
this event was the most positive experience at the institution. “My first few weeks of school were 
rough, I didn’t know many people and I was getting used to the environment. I attended the 
multicultural lawn party and interacted with a variety of students. Glad I was a part of this 
memorable event.” Nate’s participation on the basketball team was one of his most positive 
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experiences, “I think for me [my most positive experience] it wasn’t even until I joined the 
[basketball team]. Duncan stated that one of the positive aspects about the institution is the fact 
that there are a variety of opportunities for students to get involved with cultural organizations 
and events. “I’d have to say that definitely a pro to Penn College would be that we do offer quite 
a few multicultural and diversity background organizations.” Norma referenced the importance 
of other campus cultural events, “[The college] recognizes minority students by hosting cultural 
events, such as the Soul Food dinner and guest speakers such as, Ernestine Johnson and Jesus 
Nebot. Also, the roundtable meetings for Hispanic and Black students have been especially 
resourceful for minority students at Penn College.” For Kacie, the multicultural student 
organization was her connection to campus.  
I know the support system I found was within MLK [multicultural student 
organization] and that was when I first got here and it was MCS 
[multicultural society] that’s where I felt my support system. That’s where 
it was everybody that I could relate to. People that listened to the same 
music and they had the same kind of background as me. Then from there it 
kind of expanded and I got to know other people in different areas around 
the school, but definitely like those different staff and faculty I didn’t 
know before being an MCS. 
 One participant summed up their involvement on campus,  
That fact that I get involved on campus help me feel more comfortable. It 
helps me feel more accepted in the college and meeting with many other 
students that are great to meet up with. To me, it seems that this is a big 
part of my college experience. 
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Involvement for the purpose of creating community.  
 Kacie, who is the president of a multicultural organization, shared that for her it is 
important to not only be involved in student groups, but to provide opportunities for other 
students to connect with each other.  
My interactions with other students have definitely influenced me wanting 
to be involved with campus activities and leadership positions. I want to 
be there for other students and also be a support system for minority 
students that are looking for a familiar face. I know how it feels to want to 
relate to someone so I want to give others that opportunity. 
Kacie elaborated to her shifting focus on the purpose of the organization, “It’s just that I realized 
that the members enjoy just coming and being there. If they are enjoying that more than me 
struggling and stressing out how we are going to fit in an activity or something then I’d rather 
that.” 
Kate shared the importance that campus involvement played in her feeling like she belonged at 
the institution. 
My involvements on campus like being part of the Multicultural club and 
attending on campus events have changed my idea about Penn College. 
When I initiated my journey at Penn College I was not comfortable at all, I 
felt really out of place. However, I then met other people very similar to me 
at round tables and multicultural events. After interacting with other 
students at March madness, sport events, and even my roommates I learned 
that we really are not that different. Penn College is the place for me and I 
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feel like it does have some issues that still need to be worked on but like I 
previously said little steps go a long way, we will get there. 
Involvement assisting students in coping with environment. This last set of statements 
deals with participants’ feeling that their involvement helped them learn about existing in an 
environment that they were not accustomed to. The statements address the participants focus on 
learning through involvement.  
Vinny and Andrew both discussed the importance of their fraternity in providing a 
community where they felt welcome. Vinny described the experience, “In joining a fraternity … 
I learned so much, so much things within that group of guys. Sigma Pi is a bit of everyone…So, 
you got all these different backgrounds in one and we all learn from each other.” Vinny also 
stated that campus involvement allowed him to meet a diverse group of peers, “I feel that my 
involvement, has changed my view on the school because I’m able to go out and meet different 
students of different backgrounds and culture.” 
 Andrew described how being involved in various organizations helped him to also learn 
about students who may be different from him.  
I’m gonna say some pros [about the institution] are actually the 
organizations here on campus because if I hadn’t joined any of these 
organizations myself, I probably would have been one of those kids who 
just stayed in his room all day, not doing much. It actually opened my eyes 
because I remember first coming here as a freshmen and going to the 
library and getting a weird stare from a lot of people. I was wondering, ‘is 
this the first time they have seen a black guy?”... And when I joined all the 
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organizations I got to know that they are not really like that. You meet a 
lot of people and it really helped my perspective on this place. 
Kacie wrote about how campus involvement introduced her to a diverse group of people. 
My involvement on campus has helped me to become tolerable of the 
behavior displayed around campus. By being involved I have grown and 
matured. Campus involvement has shown me that not everyone on 
campus is the same and that there are staff, faculty and student leaders 
who do care and are resources. After getting involved I found more of a 
support system for myself and others. 
Faculty & Staff Support. The faculty and staff support element addresses the role that 
faculty and staff support plays in a student’s success. There are two elements to the theme 
Faculty & Staff Support: (a) Faculty Focused on Student Success and (b) The Need for More 
Diverse Faculty and Staff. The quantitative data listed in Table 8 demonstrates that there is a 
significant difference in the perceptions of African American students, compared to white 
students in how diversity is addressed by faculty/instructors and how diversity is addressed by 
administration/staff. The qualitative findings demonstrate that students are encouraged to 
succeed by their faculty and engage academically.  
  
MINORITY STUDENT PERCEPTIONS   94 
Table 8. Campus Climate Items Relating to Faculty and Staff Support Theme 















Please indicate your level of 








Please indicate your level of 




5.28 1.49 4.5 1.8 5.0 1.19 F&S 
Support 
To what degree: Do instructors 
model multicultural sensitivity 
 
5.50 1.36 5.43 1.60 5.05 1.56 F&S 
Support 
How often have you heard 
faculty/staff make insensitive or 
disparaging remarks regarding 
people of differing: 
Races/ethnicities 
6.39 1.2 6.3 1.38 6.09 1.65 F&S 
Support 
*Reject null hypothesis in comparison to Hispanic population, p ≤ .05 
+ Reject null hypothesis in comparison to African-American population, p ≤ .05 
 
Findings also demonstrate that participants meet with their faculty members regularly outside of 
class time. The findings also demonstrate faculty are inclusive in the classroom environment.  
Wil shared how meaningful it was for him when faculty communicated they recognized 
his hard work, “[S]ome of my professors actually came to me was like we appreciate your hard 
work. They actually came to me and told me that I was like I am here… This is real, people are 
noticing because I am hard on myself. Especially my major like architecture is very, everything 
is attention to detail, attention to detail. So you want to do great things and be great at what you 
do so you know that’s a great experience for me.” Duncan shared the commitment of faculty to 
student success, “I have to say one of my most memorable positive experiences would be the, uh, 
the way the faculty and staff get involved with their students. I have yet to have a professor here 
who would not, you know, give life and limb for their students.” Kate discussed that she 
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regularly visits with faculty members, “I meet with faculty members often. I like to maintain a 
good relationship with my instructors because whenever I have a question or need help I know 
they will be there to aide me gladly. I have never had a problem with the faculty members, I feel 
like I am treated in a respectful, polite and equal manor. If I ever have a concern I know I can 
rely on them.” Positive interactions with faculty influenced another participant to utilize campus 
support services, like tutoring, “The faculty have always been helpful and encouraging therefore 
I have followed through most of the time I’ve been referred to academic support.” 
The second element of the theme Faculty and Staff Support is The Need for More Diverse 
Faculty and Staff. Recurring through the findings is the perception that the faculty and staff lack 
in diversity and that there is a need for more diverse and genuine staff who are there to advocate 
for the students. There was a significant amount of time spent in the focus group discussing 
specific staff members and their contributions to the campus. Students were disappointed that in 
the past year three African-American staff members across campus had left the institution for 
various reasons. One participant stated, “It could be more it needs to be a lot more diverse. It’s 
something I hope changes.” 
Kacie discussed the importance of having a diverse staff.  
[T]here aren’t many minorities employed by the school. Most time people 
want to talk to someone that looks like them or can relate to them. Two of 
the minorities that students really related to and sought out for support are 
no longer here. There are definitely staff and faculty that support minority 
students but it’s not the same as actually having another minority to talk 
with. 
MINORITY STUDENT PERCEPTIONS   96 
In reference to their most positive experience at the institution Wil, Norma, Quinn, and 
Kacie discussed at length the significance of their relationship with Kas, an African-American 
staff member who is no longer at the institution. Norma shared, “Mine that influenced me was on 
just like minority perspective and things like that was meeting Kas even though she is not here 
anymore.” Wil stated, “[I]t definitely was a great experience meeting Kas and just developing a 
relationship with her. . . when she left, like she left a big part in campus. [We] were always in her 
office. She called us her kids.” 
Academic Experiences 
 The final theme presented by the findings is Academic Experiences. The three elements 
of Academic Experiences theme are: Quality Academic Programs, Hands on Experiences, and 
Commitment to Academics. The general findings of the Academic Experiences theme is that 
students are focused on their academic programs. Students are here for their program of study 
and make degree completion their priority. The quantitative data demonstrates that Hispanic 
Students feel significantly less welcome in classes and that both African-American students and 
Hispanic students believe that their contributions to the class are devalued because of their race. 
Table 9 demonstrates the quantitative data as discussed.  
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Table 9. Campus Climate Assessment Items related to Academic Experiences 















To what degree: Do you feel 
welcome in classes* 




To what degree: Is appropriate and 
inclusive language used in classes 
5.41 1.46 5.22 1.91 5.09 1.35 Academic 
Experiences 
To what degree do you believe 
your contributions to class 
discussion are devalued due to 
your: Race/ethnicity * + 
6.48 1.12 5.79 1.91 5.95 1.43 Academic 
Experiences 
To what degree do you agree with 
the following statements: 
Overall, I am satisfied with my 
experience at this 
college/university. 
 
5.82 1.29 5.89 1.34 5.52 1.24 Academic 
Experiences 
To what degree do you agree with 
the following statements: The 
overall quality of academic 
programs at this college is 
excellent. 
5.78 1.35 5.96 1.02 5.78 1.17 Academic 
Experiences 
*Reject null hypothesis in comparison to Hispanic population, p ≤ .05 
+ Reject null hypothesis in comparison to African-American population, p ≤ .05 
 
There is overlap in each of the elements for this theme, so the statements are listed 
together, as opposed to broken into elements, as the researcher felt the statements were more 
powerful when kept intact.  
One participants stated the reason for choosing the college, “My major was what made 
me ultimately decide to come to Pennsylvania College of Technology.” Norma shared her 
experience in the early childhood education program, “[I]n my major, it’s kind of unique to other 
schools, that with early childhood majors they don’t have a center on campus so I get to work 
with children and that’s always exciting for me.” Wil discussed the importance of hands on 
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education, “[O]ur college is just like hands-on …Hands-on and classes are, you know one of the 
best, because they are fair and always trying to engage and making sure you are focused on what 
you got to do.” Duncan highlighted the quality of the health programs as his reason for selecting 
the institution. “[T]he reason I came to this college, there is tons of nursing programs, all over 
the country, but this one had some of the best technology and some of the best reviews for staff 
members and that was the driving factor.” Kacie demonstrated her commitment to the academic 
program: 
I am a very assertive person and I chose to come to this institution not 
because of their student body but because I fell in love with the curriculum 
they offered. I came to school for an education and that is what I plan on 
getting. I won’t allow the atmosphere of the campus to interfere with my 
future or what I want to do. 
Results and Interpretations 
 Qualitative analysis and the analysis of historical quantitative data worked together to 
present an understanding, while nuanced, of student perceptions regarding campus culture and 
culture’s effect on their social and academic integration. The final section of Chapter 4 provides 
an interpretation of the findings that included four themes and three subthemes in relation to the 
literature review presented in Chapter 2. These results and interpretations inform the conclusions 
and recommendations reported in Chapter 5.  
Result 1 – Participants perceive the campus climate to be inhospitable. The 
participants each described specific instances of discrimination, feelings of isolation, and well-
intended, but often ineffective support from the institution. The student perceptions align with 
Critical Race Theory’s basis that racism and prejudice are ingrained into society in such a way 
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that it affects their daily lives. Participants find faculty and staff to be mostly supportive, but 
have repeated negative experiences with their peers However, participants identified the lack of 
employees from diverse racial and ethnic backgrounds as a lack of support for minority students.  
As mentioned in the study limitations, academic preparedness is the most common reason 
that students are not successful, notably at an open enrollment institution. However, 
underprepared students enter the institution from all racial backgrounds. The vast disparity in 
graduation rates demonstrates that some other force, such as an unwelcoming campus 
environment, is likely a factor in the departure of students of color from the institution.  
Tinto (1988) extensively discussed the importance of institution fit. Many minority 
students come to the institution from diverse cultures of origin (Kuh & Love, 2000) and may not 
find a good institution fit at a predominately White institution. Kuh and Love (2000) also 
postulated, “The probability of persistence is inversely related to the cultural distance between a 
student’s culture(s) of origin and the cultures of immersion,” which means that students who 
have a broad difference between their culture of origin and the campus culture are less likely to 
be successful (p. 204). The findings demonstrated that students were extremely aware of the 
differences in culture between the predominately white institution and their culture of origin, 
which was more diverse and were often dissatisfied with the limited enclaves of like-minded 
individuals. One participant stated that it took getting used to being in a predominately white 
culture. Another participant stated  had never been as aware of her race as she is since enrolling 
at the institution. Participants were adamant about the need for a more diverse faculty and staff, 
as well as a desire to have a larger population of students of color.  
Result 2 – Participants are very engaged in their academic experiences. The site 
institution is known for its quality applied technology programs and hands-on education. This 
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was evident through the research that minority students are engaged in their academic 
experiences. Despite a perceived inhospitable environment, the participants have dedicated 
themselves to engaging in the classroom. However, as mentioned in Chapter 3, one of the 
limitations of the study is that the participants are students who have been successful in their 
experience at the institution, which may demonstrate the importance of academic engagement for 
student success.  
The literature demonstrates that academic engagement is a primary indicator of 
persistence (Astin, 19785; Bean & Eaton, 2000; Guiffrida, 2006; Kuh & Love 2000; Tinto, 
1975). While the researcher hypothesized that participants would choose to not engage due to the 
hostile environment, this was not found to be true. In addition, the researcher believes that the 
students in the study have persisted due to their academic integration. One participant 
commented during the study that the students participating in the study, the students that persist 
and graduate are the exception and that not all students are as strong or resilient as they are. In 
addition, the researcher in recent days has met with minority students who have shared their 
intention to depart from the institution due to feeling isolated and not connected to the campus 
community. Tierny (1999) noted that institutions that are able to affirm students’ cultural 
identities and structure their academic experience to involve a commitment to high academic 
goals stand to gain in student persistence. The findings point to the institution accomplishing a 
high commitment to academic goals due to the institution’s quality courses, hands-on 
philosophy, and high job placement rates. However, affirming students’ cultural identities is not 
supported through the findings.  
Result 3 – Participants have had positive social engagement experiences through 
events and organizations that have provided a niche to minority students.  
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As mentioned previously, one of the limitations of the study is that the participants are 
students who have been successful in their experience at the institution. Ninety percent of 
participants identified at least one co-curricular activity that they are involved in, which may 
demonstrate the importance of social engagement for student success. Formal associations with 
groups on campus has consistently been demonstrated as an effective way for marginalized 
populations to connect to the campus community (Guiffrida, 2003; Kuh et al., 2008). While at 
the site institution, this does not only appear to be occurring through cultural organizations, but 
also sports teams and a historically White fraternity.  
The findings still demonstrate an importance for students to find an enclave that allows 
them to thrive. One of the common benefits of cultural organizations is the opportunity to 
connect with faculty and staff of a similar cultural background (Guiffrida, 2003). However, as 
demonstrated in the findings, there is a lack of representation of minority faculty and staff and 
White administrators are currently serving as advisers for the two cultural groups on campus. 
Students of color may view White faculty and staff as culturally insensitive and have a hard time 
connecting with White faculty in meaningful ways (Guiffrida & Douthit, 2010). As evidenced in 
their references to events being primarily planned for white students, participants felt that there 
was a lack of knowledge of bringing events of interest to students of color. Students 
demonstrated that they feel responsible for creating their own sense of community.  
Summary 
 This bounded case study was designed to explore minority student perceptions about 
campus climate and how campus climate impacts their social and academic integration. 
Qualitative data, along with historical quantitative data, were analyzed to answer the research 
study questions. While students found the campus culture inhospitable to minority students, 
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students were engaged academically and socially. However, the researcher notes that a limitation 
of the study is that successful students were researched, as opposed to students who have 
departed the institution, indicating that the persistence of the participants, as well as their ability 
to engage has likely led to their success. Chapter 5 outlines recommendations and implications 
for future research.   
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Chapter 5:  Conclusions and Recommendations 
 The purpose of this bounded mixed methods case study was to explore the perceptions of 
minority students regarding campus climate and its effects on social and academic integration at 
a predominately white institution in central Pennsylvania. The intent was to understand further 
the reasons why minority students may not matriculate and graduate from the institution. This 
research is relevant as the graduation rates for Hispanic and African American students are 
drastically lower than the graduation rates for their White peers at the same institution. The 
central research question How do minority students perceive the effect of campus culture on their 
integration to campus? guided the research.  
 Ten students participated in the study. All 10 students participated in one of two focus 
groups. Five participants also completed an open-ended questionnaire. All students had 
completed at least one successful semester at the institution, and 70% completed at least 60 
credits at the institution, achieving sophomore status. Sixty percent of the participants were 
African-American and 40% were Hispanic. Seventy percent of the participants were male and 
30% were female, which is representative of the institution’s enrollment, which for the fall 2014 
was 64% male and 36% female. 
The case study research used an existing campus climate survey conducted by the 
institution in the 2012-2013 academic year, questionnaires, and two focus groups. Questionnaires 
and focus group transcripts were transcribed, coded, and analyzed for themes. The assessment 
methods focused on the students’ academic and social experiences, as well as their perceptions 
about the campus climate. Findings revealed four themes: (a) Campus Climate, (b) Campus 
Involvement, (c) Support of Faculty and Staff, and (d) Positive Academic Experiences. The 
findings were situated within the literature to present three results of the study, (a) Participants 
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perceive the campus climate to be inhospitable, (b) Participants are very engaged in the academic 
experiences, and (c) Participants have had positive social engagement experiences through 
events and organizations that have provided a niche to minority students. This chapter presents 
the conclusions from the study, recommendations for practice and implications for future 
research. Conclusions are offered in response to each research question and are a presentation of 
the voices, perceptions, and experiences of participants seated in the literature that developed the 
framework for the study.  
Conclusions 
Building upon the evidence presented in Chapter 4, the conclusions are presented in light 
of the research questions that guided the study. 
Research sub question 1: What are minority students’ perceptions of campus 
culture? Participants described a diverse campus culture. Many described their passion for their 
academic program and the support they receive from faculty. However, nearly every participant 
recounted at least one experience where they had experienced discrimination or felt isolated due 
to the difference in the color of their skin.  
Overall participants perceived that the campus culture was comprised of two primary 
elements: (a) their interactions with the institution, faculty and staff and (b) their interactions 
with their peers. Participants reported satisfaction with support from the institution, but felt that 
the institution should make more overt efforts to recruit and retain staff from ethnically diverse 
backgrounds. The lack of representative faculty and staff was a negative perception that students 
had about the culture of the institution. In addition, participants perceived that while experiences 
of microagressions and discrimination were the exception, rather than the norm, the overall 
MINORITY STUDENT PERCEPTIONS   105 
campus climate still permeated the subtle microagressions that made participants feel unwelcome 
and isolated on campus. 
According to Yosso et al. (2009), positive campus climates have four distinct features: 
(a) the inclusion of Students, Faculty, and Administrators of Color; (b) a 
curriculum reflecting the historical and contemporary experiences of People of 
Color; (c) programs to support the recruitment, retention, and graduation of 
Students of Color; and (d) a mission that reinforces the institution’s commitment 
to diversity and pluralism. (p. 664) 
Participants communicated that the lack of faculty and administrators of color and the use 
of the word “tolerance” in the institution’s values statement communicate a lack of 
institutional commitment to creating an inclusive campus environment. Participants also 
reported feelings of isolation and alienation due to the relative lack of other students and 
people of color at the institution. Overall, participants perceived that there was support 
for minority students, although limited, from the institution, but that the overall campus 
climate was unwelcoming.  
Research sub question 2: How do minority students perceive campus culture’s effect 
on academic integration? Participants did not perceive that the culture affected their academic 
integration. Participants cited the academic reputation, quality classes, and relationships with 
faculty as some of their most positive experiences with the institution. Participants reported 
determination to complete their course of study despite some negative experiences at the 
institution. The institution is known for its quality hands on educational programs and innovative 
technology. Students of color select the institution for its quality education.  
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One limitation of the study is that only students that have been successful in their 
academic experience were included and students that have departed the institution were not 
included. Academic engagement is specified in the literature as one of the primary predictors of 
retention. The selection of academically successful participants may be an indicator of the 
importance of academic engagement for student retention and success.  
 Research sub question 3: How do minority student perceive campus culture’s effect 
on social integration? Participants identified the importance of social integration to their 
success. One participant even stated that students who choose not to get involved often do not 
return to the institution after their first year. Ninety percent of participants were involved in at 
least one co-curricular activity. Participants identified the role of student organizations and 
cultural organizations in establishing relationships and their support system on campus. Students 
also identified some key campus events to assisting with their transition to the institution and 
meeting other students from diverse backgrounds. However, participants did indicate that the 
majority of campus events are planned for White students and that the institution does not know 
what type of events minority students are interested in attending. At Watson et al. (2002) 
emphasize, need to find someone or something to connect them to their campus environment. 
Without a peer connection or campus event or organization of interest, students are unlikely to 
integrate socially. 
 Central Research Question: How do minority students perceive the effect of campus 
culture on their integration to campus? At the beginning of the study, the researcher 
hypothesized that minority students would perceive that campus culture influences their success, 
including their academic and social integration. In addition, the researcher hypothesized that 
minority students will not engage either because they have not found an enclave where they feel 
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comfortable, or because they perceive that they are not welcome in the campus community. 
However, while the findings and conclusions support that students find the campus climate to be 
unwelcoming, participants identified a feeling of responsibility for their own success. In 
addition, participants were actively engaged in their academic programs. Participants also 
identified student organizations, sports teams, and social connections as integral to their 
experiences and feeling a part of the institution. In conclusion, participants of the study were 
highly academically engaged, but felt that the social climate of the institution was unwelcoming.  
Recommendations 
 The following recommendations focus on ways to increase the engagement of students of 
color at predominately white institutions, specifically the site institution for this research study. 
The recommendations are based on the findings of the study and framed within the context of the 
literature regarding retention and engagement of students of color in higher education. 
Recommendations are suggestions for higher education institutions, educators, and leaders.  
Recruit and retain a diverse staff. More than any other single action the institution 
could take to improve the climate for students of color, participants discussed the importance of 
faculty and staff of similar racial backgrounds. Participants discussed at length the need for staff 
who understand their experiences and whom they identify as advocates. Guiffrida and Douthit 
(2010) discussed the challenges that students of color face connecting with white faculty and 
staff, who they may perceive as culturally insensitive. Students of color also feel that faculty and 
staff of color are able to offer support that differs from that of white faculty and administrators 
(Guiffrida, 2003). In addition to increasing the diversity of staff, the institution should also create 
opportunities for minority students to engage with faculty and staff who can serve as advocates 
and resources for students.  
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Establish or expand programs to recruit, retain, and graduate students of color. 
Feagin, Vera, and Imani (1996) argued that racial discrimination is often overlooked by analysts 
when considering why students of color depart, or are pushed out, of PWIs. Institutions need to 
ensure they are honest with students about the demographic composition prior to their 
enrollment. However, a commitment to recruit a more diverse student body also requires 
ensuring that there are programs focused on ensuring minority students are supported in their 
academic degree competition are essential. Retention programs must be grounded in theory using 
retention models, such as Kuh and Love’s (2000) cultural perspective on student departure. The 
creation of staff positions to manage recruitment and retention programs also increases formal 
relationships and advocates for minority students. 
Ensure that programs and policies meet the diverse needs of students of color. 
Participants reported feeling that the institution often did not understand what type of social 
programs or needs they had. Institutions often do not create policies or procedures with 
multicultural students in mind (Watson et al., 2002). Even with good intentions, institutions often 
create exclusionary practices even within the context of institutional diversity plans (Iverson, 
2007). Reflective and intentional policies, practices, and programs can help institutions create 
inclusive educational environments.  
Educate faculty and staff about the experiences of students of color. Participants 
indicated they often did not feel supported by majority culture faculty and staff. Watson et al. 
(2002) argued that inclusive environments cannot be built through cultural programming, but 
that it requires a “serious commitment to fundamental changes in the structures, behaviors, 
expectations, operating procedures, human resources systems, formal and informal reward 
systems, leadership practices, competency requirements, and culture of the organization” (p. 
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112). Opportunities must be created for employees and educators to engage in “multicultural 
context settings in order to learn and build one’s knowledge base about students” (p. 112). 
Improve the diversity and cultural curricular education requirements for all 
students. Repeatedly in the study, participants reported discrimination, racism, and 
microagressions they experienced during interactions with their peers. In the media, we continue 
to see evidence of racial division. Institutions must take the initiative to not only provide support 
to increase the success of students of color, but to also educate majority culture students about 
the historical context of racism and discrimination. Watson et al. (2002) argued that colleges and 
universities “have an obligation to respond to a more diverse society and to contribute to a more 
coherent view of knowledge and life for both the personal and social development of their 
students” (p. 114).  
Recommendations for future research. Retention and graduation rates for minority 
students nationwide is drastically lower than the retention and graduation rates of their White 
counterparts. Access to education has increased but the rates of completion for Hispanic and 
African-American students are still lower than desirable. In addition, institutions of higher 
education are going to continue to see more diverse student enrollments as the demographics of 
the country continue to evolve to be more diverse. It would be advantageous for institutions to 
understand the multi-faceted issue of student retention and success and the role that climate plays 
in the success of students of color.  
 Extended this study to additional institutions. The current study was bounded to one 
site. To gain a more thorough understanding of the complexity the role campus climate plays in 
academic and social integration, additional study sites at diverse institution types would 
contribute to further understanding. 
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 Conduct longitudinal research on retention. Social and academic integration are 
indicators of retention. However, there is a need to understand more fully retention and 
institution departure. A longitudinal study following students of color through their academic 
experience, and including studies of students who depart from higher education, are essential to 
understanding retention and success. 
Summary 
 Chapter 5 summarizes the findings of this case study and presented answers to the 
research questions, conclusions, and recommendations for practice and future research. The 
conclusions and recommendations were explored based on the key findings of the perceptions 
minority students share regarding campus climate and its effect on their social and academic 
integration. The key findings indicate that students do perceive the campus climate to be 
unwelcoming to minority students. However, students are actively engaged in their academic 
studies. In addition, participants identified the need to develop a support system and social 
integration as key to their social integration at the institution.  
What emerged from the study will benefit institutions of higher education in 
understanding how campus climate affects minority students and their engagement at the 
institution. Educators, leaders, and policy makes must understand the implications that racism 
and discrimination have on campus culture. An understanding of Critical Race Theory and 
retention is essential to ensuring that all students are successful in completing their academic 
goals.  
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Appendix A: Questionnaire 
Quantitative questions will be added from the campus climate survey previously executed 
at the institution.  
 
1. In what specific ways does the institution demonstrate an appreciation of your 
racial/ethnic background? Faculty? Other students?* 
 
2. What fears, if any, do you have about being successful or not being successful 
academically here?* 
 
3. How has your involvement on campus affected your feelings about the institution (e.g., 
on-campus living, social events, campus employment, student government, and/or 
leadership activities)?* 
 
4. Do you expect to graduate from here? If not, why?* 
 
5. How often do you meet with faculty members outside of class?  
 
6. How often do you utilize academic support services?  
 
7. Is adequate academic support for minority students? Why or why not? 
 
8. Have your interactions with other students influenced your decisions to participate in 
campus involvement? 
 
9. Have your interactions with faculty influenced you decision to seek out academic 
support? How so?  
 
*Questions from Watson et al., 2002, p. 120.  
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Appendix B: Focus Group Protocol 
Thank you for contributing your time today. The purpose of this study is to explore the effects of 
campus culture on minority students’ perceptions of their academic success. I am interested in 
hearing your perceptions about your experiences at [institution name]. I want to know your 
story. Information gathered today will be confidential. Your thoughts will be summarized and 
coded into themes. When your story is shared, a pseudonym or coded indicator will be a 
assigned to you.  
 
Before we start, I want to let you know I will be recording our session today. Do I have your 
permission to record our interview for my transcription purposes? 
 
In addition, I want remind you that your participation in this study is voluntary. If at any time 
you are uncomfortable answering a question, you can just signify you don’t want to answer by 
responding, “pass.” In addition, you can end your involvement in this study at any time. Can you 
confirm that you understand your participation is voluntary? 
 
Do you have any questions at this time? 
 
The focus group should take approximately 60-90 minutes. Is now still a good time for you? 
 
Ok, let’s begin.  
1. Please describe the single most positive experience you have had here.* 
2. What are the pros and cons about this institution that you would present to minority 
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students who have decided to come here, in terms of how to cope effectively?* 
3. What is the one thing you would take from here that would improve life for minority 
students on other campuses?* 
4. Please describe the single most negative experience you have had here.* 
5. What hopes, fears, or expectations did you have when you entered? Have they changed? 
Why?* 
6. Were there ever interactions that you felt you were treated differently by your peers 
because of your skin color?  
a. Can you tell me about some of those experiences? Did they occur regularly? Were 
they the norm or the exception? 
b. How did those experiences make you feel? 
7. Were there ever interactions that you felt you were treated differently by faculty or staff 
because of your skin color?  
a. Can you tell me about some of those experiences? Did they occur regularly? Were 
they the norm or the exception? 
b. How did those experiences make you feel? 
8. Is there anything else you want to share today regarding your social or academic 
experiences?  
*Questions from Watson et al., 2002, p. 120.  
 
  
MINORITY STUDENT PERCEPTIONS   121 
Appendix C: Photo Collection and Description Protocol 
 
Please take 3 to 5 photos around campus that illustrate your perceptions of campus culture. 
Please write a three to five sentence description of how the photo demonstrates your perceptions 
of campus culture. Photos with descriptions can be emailed to Sara Hillis at srh82@drexel.edu.  
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Appendix D: Citi Certification 
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Appendix E: Site Access Letter  
 
 
 
 
 
